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Post-Covid, decolonial, socially responsible, community-engaged, 
Indigenous centred, Afrocentric, inclusive. These are just some of the 
terms associated with higher education in contemporary times, when it is 
facing some of the most fundamental challenges in its history to its pur-
pose and vision. Central to how higher education will respond to the 
challenges of our times will be the changing ways that we understand the 
role of knowledge at the centre of higher education. Whose knowledge 
counts? How is knowledge validated and used? What is the role of 
Indigenous knowledge systems? What does it mean to recognize and 
respect the knowledge created by those who experience poverty, exclusion 
or oppression? The discourses of community-based participatory research 
have much to contribute to the transformations which are ongoing in our 
higher education institutions.

We very much welcome this timely book brought together by one of 
the leading international scholars in the broad areas of action learning 
and engaged scholarship. Lesley Wood has made valuable contributions 
over the past years to help us to understand the complex relationships 
and transformative potential of learning, knowledge creation, ethics and 
action in the context of social justice. With this book, she brings consid-
erable experience to the topic of community-based research within a 
higher education context. As Wood and Zuber-Skerritt, in Chap. 1 of 
this volume, point out, “The aim of this book is to provide an ethical, 
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vi  Foreword

inclusive and sustainable framework to guide university-based researchers 
to work with vulnerable populations.”

In providing examples of how community-based research contributes 
to the overall aim of the book, Wood has brought together a diverse set 
of authors, a strong balance between those from the Global North and 
Majority World countries. They moreover provide a comprehensive 
review of the diversity of discourses associated with the concept of 
community-based research. Their focus on the provision of an ethical 
framework for community-based participatory research is much needed. 
Researchers, community leaders, higher education administrators, policy 
makers, and civil society workers will all find much of value in this book.

PRIA, New Delhi, India Rajesh Tandon
University of Victoria, BC, Canada� Budd Hall
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Community-based Research with Vulnerable Populations: Inclusive, Ethical 
and Sustainable Frameworks for Knowledge Generation is based on original 
research conducted by each of the contributing authors. This book offers 
a comprehensive argument for, and empirical examples of, community-
based research (CBR) with vulnerable populations for the field of higher 
education. A major aim of the book is to explain how research can democ-
ratize knowledge generation to make it more socially relevant to society 
and to emphasize the value of lived and experiential knowledge of vulner-
able or marginalized populations. All chapters are informed by empirical 
research or are based on scholarly arguments drawing on relevant litera-
ture studies and theoretical frameworks. Each chapter contributes origi-
nal knowledge to enable universities to be more socially responsive 
through their research. The contribution of the book is in the fields of 
research methodology (community-based research (CBR)), knowledge 
democracy and community engagement. The book is based primarily on 
research conducted to answer three key questions identified from existing 
literature: (1) how can we build the capacity of academics to conduct 
CBR?, (2) how do we ensure the learning of the community is recognized 
and sustained?; and (3) how do we develop ethical processes especially 
suited to CBR? The book offers potential answers to these questions. The 
early chapters provide the rationale for the book and address the con-
struction of ethical guidelines for CBR, as well as the development of 
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x  About the Book and Research Justification

research capacity for conducting CBR. Case studies of CBR then offer 
varied perspectives on how university-based researchers should partner 
with vulnerable populations to make the university more socially respon-
sive through engaging community partners in the co-construction of 
knowledge for change. The concluding chapters offer guidelines to inform 
university policy and practice for community-based research. Although 
largely focused on research in South Africa, with a few case studies from 
other parts of the world, the book is relevant for any context where uni-
versities partner with vulnerable populations to construct knowledge for 
ethical, inclusive and sustainable social change.

A call for contributions was issued by the editor to relevant networks 
of community-based researchers. Each chapter submitted was initially 
reviewed by the editor to ensure it complied to high academic standards 
and responded to the theme of the book. Some chapters were declined at 
this stage. All chapters that appear in this book were subject to double-
blind, independent peer review, after which authors reworked the chap-
ters to the reviewers’ satisfaction. Each chapter was also subjected to an 
authentication report to ensure it was not plagiarized or previously pub-
lished elsewhere. The target audience is novice and experienced research-
ers in any discipline who want to learn to conduct community-based 
research in ethical, inclusive and sustainable ways, as well as community-
developers and other interested practitioners. The abstracts of each chap-
ter in the book provide an outline of the problem, purpose, methodology, 
findings and significance of the research.

Lesley Wood
Editor
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