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Introduction

The issue of the fulfilling the task of teaching and providing 
students with optimal range of motor skills is among the core 
aims of school and physical education teachers. In the school 
practice, motor skills are nothing but specified exercises or mo-
tor tasks, most frequently regarding techniques of given sports. 
Weak effects of the development of motor skills may result from 
various origins, however in majority they origin from a lack of 
focused attitudes of teachers, and an accurate programme for 
fulfilling the task, which is to form a desirable task setting [2]. 
A focused performance will show to modify the initial situation 
to the final one and then such activities can be defined as per-
formance. For instance, the performance of learning of the 
movement technique leads from a situation of no skill to skill, 
the performance of self-development of skills leads from the 
situation of low skill to the situation of high skill [3, 4]. The 
achieved results frequently do not correspond with the pre-
formulated goals, in similar manner as the real-life activities and 
programmes, and then we can talk about errors of the result and 
errors of the action [5]. Every performance may be divided into 
sub-performances, called operations, which, subsequently, 
decide of the structure of the action. The structures of the action 
may be analysed in categories of the objective (external), the 
subjective (modal), and the formal structures, respectively. The 
latter represents the linear (serial), the most basic structure, in 
which the result is achieved by a series of consecutive partitive 
tasks – operations. Operations, contrasted against motor tasks, 
are merely exercises, i.e. partitive tasks constituting the central 
task [3].

Contemporarily, it is more and more frequent claimed, that 

the effects of the performance of motor skills are dependent on 
the completion of the teachers' pedagogic activities and the con-
ditions in which those activities take place. The characteristic 
feature of the teachers activities is that they are about leading 
the students' performance and about a specific co-operation 
with the students.

A pedagogic activity of a teacher is identified as their atti-
tude and focusing on the achievement of a particular effect of 
a task performed by the students. The activities of students are, 
on the other hand, actions directed on accomplishing a task 
focused on a given result. It can be seen that a task, according to 
contemporary psychologists, is a pattern and a factor regulating 
those activities, which, in turn, may have a simple or a sophis-
ticated characteristic. Complex tasks are those accomplished 
through simple tasks, which, in turn, influence the structure 
and effects of doing [5, 6].

Every pedagogic task, also the movement task, has a the-
matic (referring to the subject matter) component, addressing 
the question “what?”, and the operative (functional) compo-
nent, addressing the question “how?”. Depending on the degree 
of difficulty of a motor task, we choose an appriopriate – easier 
or more difficult – way of teaching. The choice of a strategy 
of teaching is a function of, and emerges from, the completion 
of particular activities of both a teacher and a student. Among 
teachers' activities, preparatory, motivating, informing, indica-
tory, control, correcting, securing and pro-social ones may be 
distinguished [5, 7, 8, 9].

The effects of teaching of the motor skills are also dependent 
on the relationships between the teacher (the manager of the 
process) – student (receiver), and performer of the tasks pro-
posed by the teacher. Frequently, such relationships take place 
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in various styles of the educational authority of the teacher, and 
it typically is a particular style of acting of the teacher within the 
managing dealings. First studies to date on the styles of edu-
cational actions were conducted by White and Lippitt, who on 
that basis defined three styles of managing a group, namely the 
democratic, autocratic, and the free hand style, also called the 
liberal style, respectively. Presently, it is assumed that “pure” 
styles are not met in practice, which means that teachers' atti-
tudes are placed between the democratic and autocratic styles. 
The liberal style is neglected, as the features of teacher's actions 
are lacking or insignificant in this particular style. Studies on 
the “productivity of the styles” have confirmed the higher ef-
fectiveness of the democratic managing over the autocratic and 
liberal ones. It also should be added that some studies claim that 
in the situations of hazard the autocratic management is more 
efficient [10]. Methods which activate students' reasoning, 
stress their independent working, initiative and invention, con-
siderably improve results of teaching and educating. Applying 
of such methods is characteristic for the democratic style, 
which, according to Jankowski, is fully efficient as late as in the 
upper grades. Preschool- and schoolchildren of lower grades 
require the autocratic managing in its mild form, taking place in 
the form of so called benign autocracy. Such children need more 
external directives from the teacher, as they yet do not present 
the skills of self-control of their behaviour [11].

When analysing the above mentioned styles of managing, 
it can be assumed that the democratic style can give the student 
significant freedom of performing, but does not deprive the 
teacher from the control of the process of teaching and edu-
cating. The student is allowed to create their own solutions, and 
the teacher is more an advisor and a guide than an executor. 
The fact that the student is entrusted with the responsibility in 
terms of self-control and self-assessment of their advances, 
which makes him or her an active subject, and co-organiser 
of the process, gains a particular significance in the democratic 
style.

It might be assumed that the liberal style contains even 
greater educational opportunities than the democratic style. 
It appears, however, that the work effectiveness in the liberally 
managed groups is very low, an informal structure of command 
is usually formed, in which an informal leader directs the other 
students in the autocratic way. In a similar manner, the auto-
cratic style does not lead to considerable effects in the educa-
tional work. Student groups, lead with this style, occasionally 
reach significant effects, but then it is achieved with a cost of 
forced obedience to the teacher's orders. The student is bereft 
from self-invention, which influences their work motivation. 
Executing of obedience, discipline and implicit performing 
of the teachers' orders, can often lead to anxiety, aggression, 
resignation or apathy in the student. Unfortunately, this style 
of educational actions has still a large body of advocates in the 
Polish school.

When considering the styles of managing a group, the issue 
of the effectiveness of rewards and punishments cannot be ig-
nored, as many teachers assume that the value of punishment 
is far lower than the value of reward. Therefore, the styles 
of educational activity with the dominance of rewarding over 
punishing are more efficient. We can also underline the value 
of the “emotional warmth”, emitted by the teachers during 
contacts with the students. In this case, it is the influence of the 
favourable and negative emotions for the student. Frequently, 
the so called nonverbal messages, such as smile, a friendly ges-
ture, and so on, are assumed as the teacher's actions categorized 
as favourable or hostile. Such behaviours as coldness, lack 
of empathy, excessive strictness, diminish the effectiveness 
of teaching [12, 13].

The aim of the study was to identify in what extend the 
teachers utilized the educational actions and what style of the 

management of the group dominated during teaching of the 
motor skills at the physical education classes in the upper-
secondary schools in the region of Lubelszczyzna.

Material and methods

The study was conducted in 55 upper-secondary schools 
of the Lubelskie voivodeship. Thirty female and 52 male teach-
ers, representing all stages of the professional career, partici-
pated. The technique of observation was utilized, and within it 
the observation sheet designed at the Department of Theory and 
Methods of Physical Education, Faculty of Physical Education 
and Sport in Bia³a Podlaska, comprising a registry of actions, 
which should be undertaken by teachers in the process of teach-
ing of movement skills. The observers' task was to take notes of 
those actions, which occurred during a lesson.

Overall, the study data was gathered from the observations 
of 315 classes of physical education, of which 126 (40%) and 
180 (60%) were conducted by female and male teachers, respec-
tively. Gender and stage of professional career were considered 
in the analysis of data.

Results

As regards the preparatory actions, teachers' attitudes and 
the style of conducting the lessons were assessed. It appears that 
the majority of lessons (98%) was conducted in friendly and 
favourable atmosphere, with the most prominent results of the 
lessons conducted by female “qualified” (the middle step of pro-
fessional career) and male “certified” (the upper step of the pro-
fessional career) teachers (24% and 36%, respectively). A minor 
percentage of the lessons (2%) was run in an unfriendly atmos-
phere, and that occurred mainly during the lessons conducted 
by teachers with the upper stage of career (tab. 1). The statistical 
analysis does not confirm any significant relationships as re-
gards the atmosphere during the lessons and the analysed 
groups.

An important factor, deciding as to the introduction of op-
timal atmosphere during teaching of motor skills, is the style 
of conducting the lesson. It has been shown that the democratic 
style was utilised more frequently during teaching of motor 
skills than the autocratic style (60% and 40% of the observed 
lessons, respectively). The democratic style was presented by 
“qualified” (39%), “certified” (16%), as well as “trainee” and 
“contract” female teachers. Among men, the democratic style 
was applied mainly by “certified”, “qualified” and “trainee” 
teachers (26%, 23% and 6%, respectively). The autocratic style 
was observed at lessons conducted by men (45%) and women 
(33%) (tab. 2). The analysis of the style of conducting the group 
has shown a statistically significant relationship.
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Explications: I  “trainee” teacher, II – “contract” teacher, III – “qualified” teacher, 
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–

Stage
of professional career
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III IV I and II
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of professional career

Male teachers**

III IV
24

26

0
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17

2

49

49

2

7

4

0

27

11

1

36

13

1

70

28

2

Table 1. Attitude of a teacher during teaching (in % of lessons)



Among the indicatory, control, correcting and pro-social 
activities, such issues were analysed as: paying good attention 
during teaching on weak students, assessment of teaching, giv-
ing additional explanations, correcting of the taught movement, 
and satisfaction of the students after the completed lesson. The 
teachers helped weaker students while performing exercises in 
75% of the lessons. Only occasionally such students were given 
help (during 65 lessons), which constitutes 21% of the analysed 
material. 4% of the lessons was conducted without offering as-
sistance for the weak students while performing exercises. 
“Qualified” female teachers (36%) and their male peers of the 
highest level of professional career (37%) were the most eager 
in assisting the weaker students. Parallelly, it was noticed that 
5% of the “qualified” and “certified” male teachers did not serve 
such help (tab. 3). The differences were statistically significant 
among men and not among women.

The studied lessons were scored as very good (28%), good 
(60%), and satisfactory (12%).

If we analyse the results according to gender of the teachers, 
we will achieve similar distribution of scores. Male teachers 
achieved 28%, 58% and 14% of the very good, good and satis-
factory scores, respectively. In the same manner, female teachers 
achieved 26%, 61% and 13% of the very good, good and satis-
factory scores. The groups formed through the different levels 
of the career showed similar distribution (tab. 4). In opposition 
to the lessons conducted by men, the lessons conducted by 
women did not show statistically significant differences in this 
aspect.

Providing additional explanations and correcting the move-
ment being taught was considerably more frequently observed 
during the exercise – 70% of the assessed lessons, than after 
completing the exercise – 30% of the observed lessons. The ad-
ditional explanations and correcting of the inaccuracies were 
more frequently provided by “qualified” female (29%), and “cer-
tified” male (39%) teachers. In contrast, explanations and cor-
recting after completing the task were preferred by “qualified” 
female teachers (21%) and their male peers at the same stage of 
the career (14%) (tab. 5). Regardless of the gender of the persons 
conducting the classes, the statistical relationship was signifi-
cant at the level of p<0.001.

79% of the lessons led to the state of satisfaction in the 
students, while 21% of the lessons did not exert any emotions 
and the students were neutral after the lesson. The greatest 
number of satisfied students was found with the “certified” male 
(44%) and “qualified” female (33%) teachers. Conversely, the 
majority of the neutral students was found with the “qualified” 
male teachers (11%) and their female colleagues at the same 
stage of the career (17%) (tab. 6). A statistical significance at the 
level of p<0.05 was found regarding the assessment of the satis-
faction among the students after the lessons, regardless of the 
gender of the teachers conducting the lessons.
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Table 6. Satisfaction of the students after completion of the lesson



Discussion

The subject of effective and lasting development of motor 
skills in the school process of physical education is a crucial 
task for every teacher, but correspondingly a different one, 
which especially should be known to teachers working at the 
last phase of education. Basing on the available knowledge from 
many disciplines of science, we can assume that teaching motor 
skills requires a precise analysis of the technique of movement 
and, among others, distinguishing its parts, sequence and mu-
tual connections [5, 14]. That is the completion of the par-
ticular actions of a teacher, which is the exchange of informa-
tion happening between the teacher and the student. The teach-
ing of motor skills is in similar way understood by Czabañski, 
according to whom that is “a sensory reception from the envi-
ronment and mental transforming of the information regarding 
previously unknown motor action, and subsequently per-
forming the action by means of the motor system and confirm-
ing the effectiveness of the action in various situations of the 
environment” [15]. Oppositely, Osiñski claims that “teaching 
motor actions requires a proper sequence in the conduct of 
those actions:

- providing an accepted name of the exercise and its 
meaning and potentiality of utilising in sport, recreation 
or simply in life,

- a concise description of rules of actions, for the activa-
tion of mental processes and achievement of proper 
imagination about the structure of a given motor task, 
and for the preparation of an accurate reception of the 
demonstration,

- a model demonstration of an exercise,
- a mental analysis and confrontation of the imagination 

of the movement with the learned (during the demon-
stration) picture,

- performing the task under the supervision, with addi-
tional verbal and visual information from the teacher,

- stepwise and systematic progress to relatively indepen-
dent conduct of the exercise in the more and more 
sophisticated authentic conditions” [3].

The results of our study have confirmed the correct conduct 
of all the assessed teachers' actions in terms of teaching motor 
skills. As for the preparatory actions, it has been found that the 
teaching was conducted in a friendly and favourable atmos-
phere, and the democratic style was more frequently used (60%) 
than the autocratic style of teaching (40%).

The indicative actions, when the teachers offered, during 
performing the exercises, assistance to the weaker students, 
have been positively assessed.

The effects of teaching in relation to the highest number of 
teachers, were scored as good, a few less teachers were graded 
with the mark very good, and the least number of teachers with 
the mark satisfactory.

Providing additional explanations and correcting the faults 
appeared more often while performing the exercises, than after 
completion of the tasks.

The final aspect of our study was the assessment of the 
conduct of the pro-social actions, related to the state of satisfac-
tion of the students. According to the observers, the students 
were satisfied after completion of the majority of the lessons. 
The highest percentage of the responses “neutral” was found 
about the lessons conducted by the “qualified” male teachers.

Conclusions

1. The teachers, regardless their gender and stage of profes-
sional development, generally correctly and well con-
ducted the teachers' actions related to the teaching of 

motor skills.
2. When conducting the preparatory actions, the teachers 

took care of a friendly and favourable atmosphere during 
teaching of movements Those actions were in majority 
accompanied by the democratic style (60%), rather than 
the autocratic style (40%), mainly preferred by the teach-
ers of the “certified” stage of professional career.

3. During teaching of movements, the teachers assisted the 
weaker students, offered additional explanations and 
corrected inaccuracies while exercises were performed.

4. 60% of the teachers were graded with the mark good for 
the effects of teaching, a few less with the mark very good 
(28%) and the least number of teachers with the mark 
satisfactory (12%).
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