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Abstract:

Introduction: The family life of a child of compulsory school age is influenced by
the way that a child’s educational career is discussed and practically supported.
This is transmitted into normal family life through the completion of the child’s
homework and any other school-related responsibilities. The parent is considered
an actor who contributes significantly to the supervision of the child’s homework.
Methods: This research project explored how parents and children describe their
experience of homework through semi-structured interviews with elementary
school pupils and their parents. The results are presented in our study. Seven,
mostly university-educated parents and six pupils were interviewed at the start of
compulsory schooling, when the bonds and interaction are the most intensive
between parents and children in the context of homework. The transcribed
interviews were analysed using the technique of open coding. Codes identified
were repeatedly read, reviewed and subsequently grouped into categories with the
aim of description and explanation.

Results: The survey revealed that the completion of homework in the parent - child
interaction is an implicit part of everyday family life. Homework and advance
home preparation are considered to be the responsibility of the parent as well as the
child, on the other hand, the home preparation is also time-consuming and gender-
marked.

Limitations: The limitations of the study relate primarily to the construction of the
research sample. The intentional sample of parents was determined by
socioeconomic status and quantity and also by the parents’ willingness to share
their parenting experience, and for the child by the extent of data gathered. In
further research, this will be supported by observation in the home setting.
Conclusions: The research findings contribute to a description of the child’s life in
the family and confirm the importance of inevitable parental participation in their
educational socialization at the beginning of compulsory school attendance.
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1 Introduction

Today, an ideally functioning family is still considered an original and important social
unit. Looking at the phenomenon of families through the prism of functionalism is
consistent with the interpretation that the normal everyday life of a family is tightly
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bound to the fulfilment of its function — especially when taking into account the needs of
society and individual family members. The particularity of this situation also depends
on the age structure of the family. Families with school-age children are also determined
by how education and schooling career of their youngest members are being promoted
and practically supported. Children’s school agendas have several dimensions in a
family, one of them being home preparation and the fulfilment of school duties.

What happens in school remains hidden from parents who can only rely on how schools
and teachers include them in the socialization of their children. Another important aspect
is the semantics of any information provided by the children on school and activities that
take place there. What, however, creates an interesting picture of the school and the child
itself and re-emerges in family constellations is also the daily preparation for school. In
the present text, the phenomenon of home preparation is described based on the
experiences and opinions of its participants, in the parent-child dyads.

2 Theoretical framework

The moment one becomes a parent, one takes on a certain kind of responsibility. It is a
commitment to perform a number of purposeful activities to ensure the survival and
overall development of the child (Hoghughi & Long, 2004). This practical and broad
concept of parenthood is the starting point for fulfilling the goal of uncovering the
context which will be of primary concern in the present text. This context includes the
circumstances related to the role of a pupil in the home environment.? It is clear that the
ways in which parents perform their parental roles also model the childhood of their
offspring.

What happens in a family reflects the interaction of its members. In the home
environment, children’s responsibilities, which are associated with their role as pupils,
are saturated in co-operation with their parents. This is especially the case at the
beginning of compulsory education when children must adapt to this situation and thus,
the parenting supervision and tutoring play the most important and most intense role.
The extent of parental involvement in their children’s school issues is decreasing with
the increasing age of the child, with the most important being the involvement of parents
in the learning activities of children at home (Desforges & Abouchaar, 2003).

2.1 Home preparation, homework, home learning

The terminology used, related to the issues of preparing children for school in the home
environment, is mainly connected with the concepts of home preparation, homework and
home learning. The meaning of these concepts is intertwined and applied in similar
contexts. In agreement with Manak (1992), home preparation, including homework, is
considered to be a part of schooling and a continuation of school learning. Jursova

1 We consider it necessary to remind the readers that the following text cannot ignore the aspects of
parenthood provided by related social sciences such as psychology, sociology, law or biology. For example,
sociology teaches us that parenthood is an important organizational principle of the family life cycle (Mozny,
2006), which is also evident in the relationship of a family and parents to the institutional education of their
children. From psychology, we know that the issues of the quality of mutual intergenerational relationships, the
nature of emotions, understanding, motivation or mutual needs are also among the aspects that promote the
child‘s schooling career in the family. Furthermore, parents are required by law to monitor their child‘s school
attendance, etc. It has its own justification because each of these disciplines provides a link that is needed to
explain what is happening between the parent and the child during the time of home preparation.

18



Acta Educationis Generalis
volume 7, 2017, issue 2

(2011) describes home preparation as activities that have not been directly assigned by
the teacher but that will facilitate the pupil’s work at school (preparing and checking
supplies, repeating and practicing, possibly broadening the curriculum, etc.). The pupil
performs these activities at home in order to be ready for learning. Homework usually
has a direct relation to teaching and its content is intended to support the processes of
learning, deepening and repeating. Schools set their own rules for assigning and doing
homework, what form and scope it takes as well as setting assessments and possible
sanctions for noncompliance.

Thus, home preparation involves more than just home duties in the form of individual
homework assignments. In primary education, it is considered to be a systematic and
repetitive activity carried out in co-operation between children, parents and teachers.
This co-operation is conditioned by parents and children spending their time effectively.
Through home preparation and homework, children have a chance to acquire habits and
experiences of independence and responsibility. The assignments can also stimulate
them and often force them to tackle the frustrations they cause.

2.2 Parents in their children’s school

In a family with a school-age child, a certain harmonization of the family life in relation
to the child’s school duties is expected. This involves, above all, adapting the conditions
for the fulfilment of the work-related and other obligations of the parents and the school
duties of their children (Carvalho, 2001).

The parent’s participation in the home preparation of their children can be divided into
several levels. We will use an analogy for the symbolic structure of the school
organization. At times, parents create a school environment at home. They may act as a
director who performs overall supervision and monitors the home preparation activities.
They are also a janitor, involved in the preparation of physical and psychological
background for doing homework and taking care of the spatial conditions for learning.
The broadest position is undoubtedly that of a teacher, helping, leading, motivating,
exemplifying, evaluating and sharing his or her own experience, knowledge and skills.
Another important aspect is the emotional support of a child who may be provided by a
teacher but also by a school psychologist who is involved in solving school problems
and assessing children’s development in relation to their developmental potential.
Motivation and emotional saturation is, however, where parents can best fulfil their
potential thanks to the power of family relations which allows them to separate the world
of family and school more clearly.?

Children in the family world do not only lead their private lives in their home
environment: their childhood is, at the same time, institutionalized by the fact that they
spend a considerable part of their time in a school environment where they are pupils in
the school world. Children’s home preparation is thus an instrument for creating
collaboration between the two domains school and family (Holte, 2016). Even for
parents, home preparation is an instrument for understanding a certain part of their
child’s life. According to Gill and Schlossman (1995, as cited in Carvalho, 2001, p.
130), homework is the parents’ eyes and ears: home preparation is the primary and
sometimes the only communication channel for information about the academic mission

2 To establish this framework, we used an explanation of parental involvement in home preparation by Walker,
Hoover-Dempsey (2004).
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of schools.” The circumstances of home preparation and completion of the assigned
homework give the teachers, of course, a similarly important message and feedback
about the pupils and their families. The issue of home preparation for school thus
appears to be extremely interesting and well connected to many obvious influences and
circumstances. It is considered a strong, emotionally rooted learning experience that
structures learning behaviour and relationships between children, teachers and parents,
while reflecting the identity of the parents (usually mothers) and the children themselves
(Hutchison, 2012).

2.3 Children as pupils in the family

The pupil’s role in the family is, among other things, undoubtedly fulfilled through
homework. This role may modify the attitudes of parents to children, the style of family
life. The aspects that accompany parent-child relationships are based on individual
parental demands for good school results and home preparation.

The educational parenting style contributes to the strengthening, but also to the
weakening of the child’s autonomy in home preparation. Parental support is expected to
strengthen the child’s autonomy in order to enhance family cohesion, helping the child
get a respected and firm position in the family structure (Sulova, 2014). On the other
hand, it is also necessary to take into account the negative effects of parenting. Some
children are bothered by their parents’ participation and stressed by the mere presence of
a parent during home preparation. In essence, it is more about the quality factor, in
relation to the motivation and emotional experience and expression, that the parents
bring into communication with children during school preparation. Even the very first
question, “What is your homework?” or “What do you have to learn for school?” may
carry connotations that can influence the current situation and create a certain
atmosphere during home preparation. The parent attributes motivational and emotional
meaning to home preparation: it is an important aspect of social prestige children bring
to school (Vagnerova, 2014).

We have reasons to assume that the attitudes of pupils to homework depend on their
personality, experience with school and teachers and undoubtedly on their success at
school. As for parents, their significant position was confirmed, especially when
motivating and helping their children meet the goals of home preparation. The positive
relationship of children to home preparation correlated with parental support based on
meaningful motivation (Froiland, 2011). Children’s attitudes towards homework also
involve their beliefs about the usefulness and meaningfulness of homework. Corno and
Xu (2004) found that pupils quickly discover the differences between homework that
need to be done right away and others that they can complete according to their own
preferences. Although a positive correlation between the intensity of home preparation
and the pupils’ good school results has not been confirmed (Hoover-Dempsey et al.,
2001), its minimum aim is to help develop the pupils’ ability to organize their time and
space, cope with common problems, avoid distraction, lack of interest and fatigue
(Corno & Xu, 2004).

The specific situation of pupils at the beginning of compulsory education is also related
to the level of parental support in home preparation. There is an indirect proportion,
similar to the degree of parents’ involvement in all school-related issues. The older the
pupil, the less frequently parents interact with school (Desforges & Abouchaar, 2003).
When doing homework in the home environment at the beginning of compulsory
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education, parental involvement is an implicit part of the family’s life, and later, at the
next stages of education, personal responsibility and autonomous behaviour of the pupil
will be required. Apart from relation to the developmental dispositions of a child, it is
also the expectation of parents who count on such reciprocal behaviour of their children
in the future.

3 Methodology

We tried to contribute to the problematics of home preparation at the beginning of
compulsory education in the family, based on the focus of two key participants in it:
adults and children.

3.1 Research goals and questions

As we have already indicated, the relevant issue is more complex. At this early stage, we

chose a descriptive approach with the ambition to explore family circumstances while

completing homework and in the context of targeted preparation for education. The main

objective of the research was to uncover the experiences and opinions of parents and

children with homeworking. The research questions further specified and concreted our

research efforts. We stated the following questions:

1. How do the parents reflect home preparation in the family?

2. What kind of behaviour accompanies the homeworking both in parents and children?

3. How do children perceive the homeworking with the regard on themselves and their
parents?

3.2 Method of data collection and processing

To gain empirical data, a half-structured interview with parents and children has been
used. The interviews had a similar theme structure: both groups of participants had to
capture the attitudes and approaches of a parent and a child to homeworking, eventually
to each other.

The data source was formed by the transcripts of recorded interviews with individual
participants. When choosing the content analysis procedure that is offered in several
versions, it is necessary to take the character of the data (in our case, the obtained
transcripts) into account. These were passages that were thematically linked to the set
structure. They differed in the range and complexity of declared opinions of participants.
The transcripts were divided into segments, the meaning complex. Consequently, the
meanings were identified using open coding in the segments and the meanings were
marked with codes. The individual segments were repeatedly read, the codes were
modified and revised with the intent to capture the range of data obtained at the best. It
was followed by a grouping of the codes into categories with similar meaning, followed
by their description and explanation.

3.3 Research sample

For the purposes of the research we focused on the field of primary education, in which
the level of involvement of parents gains the highest intensity (Sulova, 2012). The
entrance of a child in compulsory education at elementary school is an important
milestone not only for the child but also for the whole family, especially for parents.

The interviews with seven parents, five of whom had a university education and two of
whom had high school education, were carried out. Six mothers and one father were
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intentionally chosen, with the main criterion of their choice being their willingness to
share their opinions and parental experiences with their child’s home preparation and to
uncover the family situation in relation to the school’s duty of children.

A further view of the subject was provided by the interviewed children. These were six
children — primary school pupils. The interviews were conducted with four girls and two
boys. All children were from full and functional families and all showed excellent and
very good school results. One of the girls was the best pupil of her form and one of the
boys was warned by a class teacher because he was forgetting written homework
constantly. Each of the questioned children had minimally one sibling.

3.4 Research investigation limits

Before the results of the research are presented, it is necessary to reflect what limitations
are needed to cope with in this context. As we have already advised, the research limits
mainly concern the construction of a research sample. The intent of parental choice in
terms of socio-economic status and number was determined primarily by their openness
to mediate their opinions, but also to share the normal family activities during
homework. They were, above all, parents with higher education who were in favour of
giving us feedback on how they manage their parenting and co-operation with a child as
part of their schooling.

The survey also confirmed that barriers during obtaining objective information must be
surmounted when examining a family. The barriers are mainly mystification (white lies)
and idealization of reality, declarativeness, time selectivity (the so-called memory
optimism) or deliberate selectivity (conscious concealment, incompleteness etc.) (Guran
& Filadelfiova 1994, p. 5). It was revealed as a demanding task for researchers to gain
valid empirical data, which meant penetrating the privacy of the parents and families.
Compared with immediate and relatively naive children, parents tended to act (especially
when recording testimonies) as those who manage their parenting responsibilities well
and those whose home preparation management is carried out according to the prepared
strategy and under the working supervision. Only after a well-executed rapport, the
researchers managed to validate the data obtained.

Seven parents, mostly college-educated, entered the research survey. All parents
declared the functional environment of a complete family, interest, possibilities and
home conditions to supervise the home preparation of their children. From this point of
view, the results of the survey appear to be monochromatic, revealing a certain part of
the family spectrum in relation to the family typology and the background that they can
create for the support of school children’s careers.

On the children’s side, limits have been identified concerning the limited range of data
material. It has turned out that it is necessary to repeat the interviewing of children and
to triangulate ways to obtain empirical data. In further research, the data will be
supported by observation and ongoing interviews in the family home environment.

4 Results

As it emerges from the research questions, it was reasonable to choose a descriptive
approach when analysing the data obtained from the interviews. In the introduction of
the result section of the study, we present a summary of the categories (Table 1) that
arose after the arrangement and coding of the data material
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An overview of categories describing experiences and opinions of parents and children

with home preparation.

Name of category

home preparation - part of
family life

the reasons of parental
participation in home
preparation

the reasons of positive
approach of parents
towards home preparation

negative emotions — the
reasons and consequences

demanding parenting

complicated childhood

Category characteristics

every day, obviousness, the
duty of both parent and
child

Control, perspective of the
child's independence in
home preparation, ambition
of child success, prevention
of failure at school

positive habitude, regular
and systematic work, the
perspective of the child’s
self-sufficiency in life,
acceptance is obvious for
children

conflict, screaming,
disagreements, family
disharmonies, children’s
procrastination, quarrels,
bans

burdening, responsibility
for the child; time demand;
child psychology

increased school demands
on the child, the perspective
of the future

The example which
represents the category

the homework is a duty;
you cannot avoid it

I do it so that £ “ will not be
given a frowning face sign,
I do not want her to be
given a frowning face sign

there must be some kind of
systematic and regular
preparation...; my mother
was expressly glad that we
had homework

he will be angry, he will
scream; and he argues that
it is so (argues in blood)
and that you are really
completely stupid, because
it is so — we've been

fighting really badly...

there is no time for
ourselves; fatigue after
coming back from the
office; 1 did not feel like
somebody worked so hard
with us and when | did not
handle something, | do not
have good memories; |
must estimate the right
mood of my elder son

when | come late from the
course, | do not have time
and this is the homework
for the next day, | do not
want to do this homework,
but | make myself do it
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From the results presented, it is clear that parents consider the supervision and
participation in the home preparation of their children an obvious part of their
upbringing. The normal working day of the family is then undoubtedly inevitably linked
to the writing of homework; home preparation is obligatory - for both the child and his
parents. In words of two of the parents:

I would say it’s just a duty — something was given and you have to do it.

Mostly we have set it up so that I have duties and then fun, otherwise we would not get to
it: the day is only 24 hours and we would not be able to do it.

The fact that home preparation is an integral part of family life has its reasons, of course.
It is the expected quality of parenting, which includes support for a child in home
preparation. Parents clearly declare their interest in and responsibility to contributing to
their child’s success at school or to prevent problems and failures associated with their
school career through their intense participation in homework. One of the mothers says:
Yes, of course, | do not understand that a lot of parents leave it alone on the backs of the
school and they do nothing at home with their children: it cannot do any good. This
child, especially at this age, is not so conscientious as to prepare himself, (s)he has to be
pushed mentally to do it: it won’t happen by itself.

Parents’ responsibility is also evident from this statement: A good parent in home
preparation is such a parent who, when the child needs it, will help the child, but surely
the parent does not do everything for the child. The parent must lead the child to
independence, just to let the child know that there is someone to turn to, but not to have
his/her parents as a servant who will do it all for him/her. | just think there is a need to
work with these children and that they cannot be alone, we have to lead them a little bit,
but they have to realize that if they do something wrong, it will have consequences.
Another reason in this context is to consider oneself as a supervisor of preparation. An
intense interest in facilitating a child in home preparation also has its own personal
goals. By supporting a child, parents follow the acquisition of such children’s skills that
guarantee and independent and responsible processing of homework and other
responsibilities associated with the school in the future:

Yeah, in the first class we sat and prepared with him; | do not know if it helped, but in
the fourth grade he must be responsible for his homework... he will be in the second
grade soon and there will be no one to take care of him.

Home preparation also reflects the ambition and personality tuning of parents. As the
father says:

I'll always have time. I'm an above-average parent in home preparation. It matters to
me when he goes to school unprepared.

Among the interviewed parents, we did not find those who would refuse homework and
day-to-day training for school. The coincidence that the educational activity of their
children at home is beneficial was justified by its potential to create incentives and space
for systematic activity, acquiring the skills to organize your own time, duties or interests,
even in the longer term. One of the interviewed mothers expresses this as an urgent need:
I think they should definitely have them (tasks)! The child needs to get used to some
preparation. At school, they are up to 12 o’clock and then in the afternoon, they must,
must, must get used to; ... they will practice it, they have to be with that parent, I'm all
ten for homework and home preparation... There has to be homework, systematic and
regular... The kids think about it differently, but they will accept it. Nothing else is left to
them: it is a part of the day.
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Such parental convictions were also apparent in the interviews for children who
perceived positive attitudes of their parents, even though it might have been a burden on
parents.

That it is good for practicing and repeating, that they think it is important, but some
parents ask why should they do it and that it is annoying for the children. I think, that my
parents agree with homework.

If our interest was also focused on revealing the family’s homework experience, it was
interesting to see what parental and child behaviour was. It has turned out that fulfilling
homework obligations is also a source of discomfort on the part of parents and children,
which ultimately causes a conflict accompanied by a quarrel or shout:

Sometimes my nerves go away, and when | raise my voice ... and | tell them | do not
want to, | do not want to be like that, and you (the children) are forcing me todo it ...
Children do not always want to do their homework: the adults often become
procrastinating, parents are tired or stressed in time. The result is unmanaged emotions
and relationship problems. Thus, homework is also the source of disharmony in family
life. Parents and children comment on it:

Yes, | had to be harder sometimes, there was even a scream, | remember it ...

Well, Mom’s upset, often, she just wants me to have it right and well written, but I mind
it so much, then I do not want to do it at all.

Overall, we can conclude that home preparation in the family also has a negative
connotation. Home preparation is a burden, a duty, that is hard to fulfil. On the parent’s
side, it indicates new parenting demands, according to that parental supervision is
undoubtedly expected. It means interference into the leisure time of parents who could
and often would like to devote this time to themselves or their family and to the children
themselves, but in activities that are more attractive to them. One of the mothers
complains:

Yeah, when I'm really tired, when I am tired from my office, my head is like a balloon,
and now all three children are coming and it is only... | need this and this here ... and
now it’s too much at once, so either gradually or it simply washes over me.

The other says: | do not like when they start to say to me: mum, it does not work as it is;
it has to go, | personally hate the word.

The difficulty of a parent’s position in home preparation also lies in the way how he/she
has to deal with the child’s reactions related to its psychological settings or character
traits and, accordingly, to choose appropriate strategies for working with this child. It is
presented by the following parental statement:

I have to guess a moment, when my elder son is well-tuned... so, it is pretty difficult to
get him into a good mood...but when he is in the good mood, he eats well, circumstances,
now you must use it for the purpose, take it, look and take a note...My husband wants
something from him, but he does not know the children so much, because he is not with
them for the whole week and he treats them sometimes badly; and I tell him, if he wants
anything from him, that he is too pushy and our son would be angry and you personally
would be angry, you will scream, try to motivate him in a different way, you make it all
wrong. No, he simply says, that we need to do it now, so it will be now. And of course, so
they can understand to be happy with themselves to say, now we 've done it, now it’s fine,
we can enjoy our free time now, enjoy it your way, it is not important for me.

However, the claims are not only for parents, they were also identified from the point of
view of children when one of the girls said:
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When | come late from the course, | do not have time and this is the homework for the
next day, | do not want to do this homework already, but | make myself do it and | will
have all evening free. Some say (classmates) that they remember at midnight and go to
do the homework at midnight.

Not entirely answered, however, in this context, the question remains, whether these are
the demands of a teacher, school, society, or whether the demands are the result of the
ambitions of the parents themselves. Parents naturally see their resources at school, but
also in their justified efforts to bring their children to such an education that will
prospectively ensure them a certain quality of life. This is evident in the statement of two
of the parents:

I'm trying to predict things forward, in the future, that | do not do it for my own
consumption, the need, but for him to make it better in the future. This is related to the
fact that I have a clear idea.

So, | try to help him, especially lead to him because I tell him that it is for his life, he will
have some tasks; even if he does not go to school, he will have to learn. Have a good job,
because what he is learning now, it will not be lost.

So, the parent acts as a supervisor, support and expert who is willing and ready to help
the child, but not to take on the child’s responsibilities. From the beginning, it leads to
the fact that the tasks are his current and lasting duty, and the parent or others are only
helping him with this duty.

As shown in the discussion, the research results are not unique. However, related to the
conditions of the Czech Republic or the Slovak Republic, they show signs of originality,
because the attention paid to this topic is not intense in home conditions. In the Czech
Republic, this topic is discussed e.g. by Manak (1992), Solfronk and Bé&lohradska
(2001), Sulova (2012; 2014), eventually Pospisilova (2011) and the latest study comes
from Pohnétalova (2015).

5 Discussion

The results of the survey do not reverse the well-known theory of parental participation
in home preparation, especially at the beginning of the child’s education (Hoover-
Dempsey et al., 2001); rather, they move it to the next level. Even for parents, it is a
duty, a fulfilment that is a part of parenthood at a certain child’s age.

Examined parents perceive homework as a benefit for the child. This is particularly true
as regards their autonomy, the ability of adopting rules of systematic work: they are
expecting habits in personal management. Similarly, it is also seen by Bempechat
(2004), when he is talking about the need for faith and belief in success and the
acquisition of behavioural habits that are developed through homework. In connection
with the socio-economic status of the author’s family, it does not matter whether the
child is from a poor or rich family: all children need to be guided, pushed forward
somehow.

In the research, it turned out that parents must reflect the personality characteristics of
the child in a good timing of fulfilling their homework and choose a rather sophisticated
approach to homeworking cooperation. Sulova (2013), in this context, talks about
parental didactics, which is only owned by parents themselves in some kind of teaching
in an environment outside the school. Pomerantz, Moorman and Litwack (2007) even
offer some categories presenting the quality of parental involvement in homework,
where parents focus on the actual process of accomplishing the task and on the actor
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him or herself: the child, or the positive and negative effects of homework. They
provide evidence that a sophisticated parenting approach to homeworking is one of the
parenting dimensions of the child’s compulsory schooling age.

According to parents’ and children’s announcements, homework carries also a sign of a
certain burden. It is about fulfilling the duties. On the part of children, there are school-
related responsibilities; on the part of parents there are parental responsibilities, as a
result of their parenting. For parents, the burden is due to its time requirement as well as
the to the expectation of physical and mental availability after workload. Lacina-Gifford
and Gifford (2004), Bruce (2007, as cited in Farell & Danby, 2015) came to the similar
conclusion, that homework is a negative matter which makes children and parents busy,
has an impact on family and family time and is a source of unnecessary stress.

Kralovec (2001) paid attention to the negative aspects of homework in families where
the conditions for its preparation may not always be the same. Disadvantages include,
for example, stressful or demanding occupation of parents who need to relax at home
after work, not to attend to the child, to write essays or other assignments with him/her
right now. The stated time requirements for home preparation are presented as an
obstacle also in other research surveys. Kohn (2007) discloses factors that reduce the
positive effects of homework, including, in particular, little time for further activities.
According to him (Kohn, 2007), parents are the ones who complain about homework
that requires their time and even acts as an intrusive factor of their relationship with the
child. The negative connotations of home preparation are, according to our findings,
also caused by the fact that it is often accompanied by negative emotional
manifestations. Kohn (2006), in her research, also confirms that shouting, worrying and
nervousness, especially if the child cannot handle everything without problem, and a
parent as a teacher who cannot handle it, is a part of home preparation.

We know a little about children involved in homeworking, not just according to our
survey. Warton (2001) also points to the lack of research. But a few years later,
Hutchison (2011) conducted video-ethnographic studies and called for reflection on
how children perceive their school responsibilities and how their everyday experiences
with the school are reflected in their personal lives. It appeals, and also challenges us,
that visual methods have a lot to offer to researchers, as these methods have the
potential to structure children’s experiences in their day-to-day reality of school
attendance.

6 Conclusion

Education and upbringing are key processes resonating not only in the school’s
educational environment. They also have a place in the ordinary life of families with
school-age children, a fact which was confirmed in the presented research. Finally, we
would like to offer a reminder that our results reflect the situation in middle-class
families, where support and participation in school socialization of children is purposeful
and perceived as an important part of parenting and family life. Parents with college
education have ambitions and relevant cognitive resources.

Depending on how parents reported themselves, we can state that they are aware of the
irreplaceable position in preparing a child for school at the beginning of compulsory
education. Every day, they count on having to support the schooling of a child and to
help him or her manage school issues — in many ways. In addition to partial and practical
actions and interventions in the family environment, as Sulova (2014) agreed, they

27



Acta Educationis Generalis
volume 7, 2017, issue 2

provide the child with necessary models of behaviour, they support the child in case of
failure and try to lead the child to the use of what the school offers. They presented it as
a difficult task.

Reflected experiences of parents and children with homework naturally correspond with
the context in which the family lives, the personality characteristics of parents and
children or the demands of the school. However, these experiences are intense because
they accompany their family life daily, especially on working days. But they do not
avoid the connotation of the problem, of a certain burden not only for children but also
for their parents. Home preparation as a burden is the result of fatigue, child access and
lack of time for other personal or family activities. It is also an obstacle for children
because they, like the parents, want to use their time in the post-school period without it.
Because parents know that the necessary support in home preparation for the child is
essential, they do so. Children accept it. Parents care for children, so they organize their
supervision and provide the conditions for home preparation, with good homework,
good performance and success at school and acquiring the necessary skills for his or her
next school career at the end of the journey.

Acknowledgements
The study was initiated by the support of the IGA/FHS/2016/003 project Family and its
influence on the teaching aspirations of primary school pupils.

References

Bélohradska, J., Solfronk, J., & Urbanek, P. (2001). Problematika zatiZenosti zaka
zakladni Skoly domaci pfipravou. In Nové moznosti vzdélavani a pedagogicky
vyzkum (pp. 264-268). Sbornik z IX. celostatni konference CAPV s mezinarodni
ucasti. Ostrava: Pedagogicka fakulta OU.

Bempechat, J. (2004). The motivational benefits of homework: a social-cognitive
perspective. Theory into Practice, 43(3), 189-196.

Carvalho, M. (2001). Rethinking Family - School Relations. A Critique of Parental
Involvement in Schooling. New York: Routledge.

Corno, L., & Xu, J. (2004). Homework as the Job of Childhood. Retrieved from
http://www.jstor.org/stable/pdf/3701525.pdf?_=1464772777131

Desforges, C., & Abouchaar, A. (2003). The impact of parental involvement, parental
support and family education on pupil achievement and adjustment: a literature
review. Retrieved from http://bgfl.org/bgfl/custom/files_uploaded/uploaded_
resources/18617/Desforges.pdf

Farrell, A., & Danby, S. (2015). How does homework work for young children?
Childrens’ accounts of homework in their everyday lives. Retrieved from
http://dx.doi.org/10.1080/01425692.2013.814532

Filadelfiova, J., & Guran, P. (1994). Postihnuti v rodine. Medzinarodny rok rodiny 1994
(Stala rubrika Casopisu Praca a socialna politika venovand podujatiam v ramci
Medzinarodného roku rodiny 1994). Prdca a socidlna politika, 4(6), 20.

Froiland, J. M. (2011). Parental autonomy support and student leading goals: A
preliminary examination of an intrisic motivation intervention. Child Youth Care
Forum, 40, 135-149.

Hoghughi, M., & Long, N. (2004). Handbook of parenting: theory and research for
practice. London: Sage.

28


http://bgfl.org/bgfl/custom/files_uploaded/uploaded_

Acta Educationis Generalis
volume 7, 2017, issue 2

Holte, K. L. (2016). Homework in primary school: Could it be made more child-
friendly? Studia Paedagogika, 21(4), 13-33.

Hoover-Dempsey, K. V., Battiato, A. C., Walker, J. M., Reed, R. P., Dejong, J. M., &
Jones, K. P. (2001). Parental involvement in homework: A review of current
research and its implications for teachers, after school program staff, and parent
leaders. Retrieved from http://www.vanderbilt.edu/peabody/family-school/papers/
homework.pdf

Hutchison, K. (2011a). Homework through the eyes od children: what does visual
etnography invite us to see? Retrieved from http://dx.doi.org/10.2304/eerj.
2011.10.4.54

Hutchison, K. (2012). A labour of love: mothers, emotional capital and homework.
Gender and Education, 24(2), 195-212.

Jursova, J. (2011). Domdci studijni ¢innost z pohledu Zdkii 2. stupné ZS. Retrieved from
http://duha.mzk.cz/clanky/domaci-studijni-cinnost-z-pohledu-zaku-2-stupne-zs
Kohn, A. (2006). Abusing research: The study of homework and other examples.

Retrieved from http://alfiecohn.org

Kohn, A. (2007). Rethinking homework. Retrieved from http://www.alfiekohn.org/
article/rethinking-homework/?print=pdf

Kralovec, E., & Buell, J. (2001). End homework now. Educational Leadership, 58, 39-
42,

Lacina-Gifford, L. J., & Gifford, R. B. (2004). Putting an end to the battle over
homework. Education, 125(2), 279-281.

Manak, J. (1992). Problém domdcich vkoli na zdkladni Skole. Brno: Masarykova
univerzita.

Mozny, 1. (2006). Sociologie rodiny. Praha: Slon.

Pohnétalova, Y. (2015). Vztahy skoly a rodiny. Hradec Kralové: Gaudeamus.

Pomerantz, E., Moorman, E., & Litwack, S. (2007). The how, whom, and why of
parents’ involvement in children schooling: More is not necessarily better. Review
of Educational Research, 77(3), 373-410.

Pospisilova, R. (2011). Role rodi¢ii v domdci piipravé do Skoly. Retrieved from
http://www.phil.muni.cz/journals/index.php/studia-paedagogica/article/view/237

Skrabova, M., & Sulova, L. (2013). Psychologické aspekty doméci p¥ipravy v prvnich
dvou letech $kolni dochazky. Ceskoslovenska psychologie, 57(2), 170-178.

Sulova, L. (2014). Vyznam domdci pripravy pro zacinajiciho Skoldka. Praha: Wolters
Kluwver.

Sulova, L., & Skrabova, M. (2012). Czech study of Home Preparation for School in the
First Five Years of School Attendance. Retrieved from http://www.fupress.com/rief

Vagnerova, M. (2014). Vyvojovd psychologie. Praha: Karolinum.

Walker, J., Hoover-Dempsey, K., Whetsel, D., & Green, C. (2004). Parental
Involvement in Homework: A Review of Current Research and Its Implications for
Teachers, After School Program Staff, and Parent Leaders. Retrieved from
http://www.hfrp.org/publications-resources/browse-our-publications/parental-
involvement-in-homework-a-review-of-current-research-and-its-implications-for-
teachers-after-school-program-staff-and-parent-leaders

Warton, P. M. (2001). The forgotten voice in homework: Views of students. Educational
Psychologist, 36(3), 155-165.

29


http://www.vanderbilt.edu/peabody/family-school/papers/%20homework.pdf
http://www.vanderbilt.edu/peabody/family-school/papers/%20homework.pdf
http://dx.doi.org/10.2304/eerj
http://www.alfiekohn.org/

