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Abstract. Non-formal education managers who possess social entrepreneurship competence are equipped with the skills and knowledge
needed to identify and address social and economic challenges and create innovative and impactful programs that can help improve the
lives of the communities they serve. Social entrepreneurship competence involves skills related to leadership, problem-solving, innova-
tion, and community engagement, as well as understanding the social, economic, and cultural factors that can impact non-formal educa-
tion programs. By developing social entrepreneurship competence, non-formal education managers can create more effective and sus-
tainable programs and better serve the needs and interests of their communities. This study uses a quantitative approach to the survey
method. The population of this study is non-formal education managers consisting of study groups, course and training institutions, and
community learning activity centers. The research sample and respondents were selected by non-random sampling with 53 respondents.
Analysis of data using path analysis. The study suggests a correlation between a manager's character and social competence in entrepre-
neurship. In addition, this research reveals that management competence is closely related to empowering the community and develop-

ing social entrepreneurial skills.
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INTRODUCTION

Non-formal education is one of the sub-systems
of the national education system, which has an
important role in providing access to education for
all people without supervision (Ondogan & Benli,
2012). Offering education through non-formal
channels gives people access to the education they
may not have otherwise received (Debarliev et al.,
2022; Mtynarczuk-Sokotowska, 2022). Non-formal
education help to ensure that education is accessible
to everyone and that no one is left behind(Affeldt et
al., 2017; Fahmi, 2021). Non-formal education plays
an important role in contributing to the quality of
national  education and  promoting  equal
opportunities for all (Rahayu, 2020; Serediuk &
Savytska, 2022). Non-formal education provides an
alternative path to education for those who have not
had the chance to receive a formal education or who
have left formal education early (Kasatkina &
Shumkova, 2020; Lorenzo et al., 2021; Swenty &
Swenty, 2021). This includes people who have faced
financial or social barriers or may have dropped out
of formal education for various reasons.

In Indonesia, non-formal education is provided
through various institutions and activities (Rani &
Teguh, 2016). Community Learning Activity Cen-
ters (CLACs) are one of Indonesia's main forms of
non-formal education(Hikmah, 2022; Lubis et al.,
2018). CLACs offer a wide range of educational
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programs, including adult literacy classes, vocational
training, and skill development programs (Hikmah,
2022; Kim et al., 2022; Yamashita et al., 2022). De-
velopment of Non-formal Education units based on
educational reference data from the Ministry of Edu-
cation and Culture in 2022 The number of Commu-
nity Learning Activity Centers in Indonesia is
10,406 institutions, and the number of Courses and
Training Institutions is 11,029 (Kemendikbud,
2019).

Providing life skills and job training through non-
formal education can play a crucial role in address-
ing the challenges of unemployment and poverty in
Jakarta (Enoch, 2021; Ferrer-fons et al., 2022). By
helping individuals to acquire the knowledge, atti-
tudes, and skills necessary to succeed in the work-
force, non-formal education can provide a pathway
out of poverty and contribute to a more prosperous
and equitable society (Kaliannan et al., 2022; Wes-
sells et al., 2015).

Despite its potential, non-formal education in In-
donesia and other countries can face various obsta-
cles and challenges (Kuenzi, 2005; Neubauer et al.,
2022; Sulaiman, 2018). One of the main obstacles is
the lack of sustainability of many non-formal educa-
tion programs. Many non-formal education pro-
grams are organized ad hoc. This can result in a lack
of continuity and quality in the programs, making it
difficult for individuals to receive the education and
training they need to improve their life prospects.
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In addition to the lack of sustainability, another
challenge facing non-formal education units is the
dependence on government funding. Many non-
formal education institutions rely heavily on gov-
ernment support, making it difficult to secure the
funding they need to operate effectively (Hassan,
2009; Hidayat, 2019; la Belle, 2000). The depend-
ence of non-formal education units on donations can
make it difficult for these institutions to provide con-
sistent and high-quality learning opportunities for
residents (Bartin, 2020; Susmono, 2017). When non-
formal education units rely on donations, they may
not have the stability and predictability of funding
needed to plan and implement effective learning
programs. This can result in a lack of resources and
strength, impacting the quality of learning experi-
ences and services provided to residents. The reality
is that the low empowerment of learning citizens is
their inability to apply the knowledge and skills ac-
quired in non-formal education units and society.

The low empowerment of learning citizens can
be addressed by utilizing non-formal education ser-
vices designed to promote community empowerment
(Santos et al., 2019). Non-formal education units
created and managed by the community can help
strengthen  institutions and  foster  social
entrepreneurship networks, which can enhance the
charge of learning citizens and non-formal education
units (Alif et al., 2020; Saepudin et al., 2020).

Rahma et al. (2019) suggest that strengthening
entrepreneurship is an effective strategy for prepar-
ing non-formal education services and empowering
learning citizens. This can be accomplished by in-
volving the community in providing non-formal ed-
ucation services and promoting community empow-
erment movements that help citizens develop their
power to learn. By strengthening non-formal educa-
tional institutions and promoting community in-
volvement, it is possible to create a more empower-
ing learning environment for citizens. Anafiyati &
Imsiyah (2021) found that non-formal education
(LKP) managers' entrepreneurial competence plays a
crucial role in developing institutions that can carry
out promotional activities, manage economic activi-
ties, and improve the skills of the surrounding com-
munity. By possessing the necessary entrepreneurial
skills, LKP managers can create a more effective and
efficient learning environment that ultimately leads
to community empowerment. Therefore, developing
entrepreneurial competence is important for LKP
managers to serve their communities better and pro-
mote community empowerment through non-formal
education.

Soni (2022) found that the entrepreneurial compe-
tence of non-formal education (LKP) managers have
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a positive impact on helping people of productive
age acquire new skills and providing opportunities
for them to start businesses. This highlights the im-
portance of the entrepreneurial competence of LKP
managers in enabling learning citizens to develop
their knowledge and skills and support their life
skills. By equipping learning citizens with the neces-
sary skills and entrepreneurial mindset, non-formal
education institutions can create a more empowered
and productive society. Therefore, LKP managers
must have entrepreneurial competence to serve their
communities better needs and help to learn citizens
achieve their goals.

Non-formal education units provide opportunities
for the wider community to engage in lifelong learn-
ing regardless of age, gender, race, or level of aca-
demic ability. These institutions aim to promote
knowledge beyond the traditional classroom setting
and provide accessible and flexible learning path-
ways for individuals who may not have access to
formal education. By offering diverse learning op-
portunities, non-formal education units can help in-
dividuals acquire new knowledge, skills, and compe-
tencies, contributing to personal development, social
inclusion, and community empowerment (Aceng et
al., 2018). Through the provision of similar educa-
tion programs, literacy education programs, skills
education, and all non-formal education programs
based on the community's learning need to achieve
lifelong learning without restrictive rules that are
very binding. Therefore lifelong learning can be ac-
tualized through the provision of non-formal educa-
tion services. The ability of managers of non-formal
education units to create lifelong learners and em-
power learning citizens must be supported by the
competence of managers of non-formal education
units in developing non-formal education services.

The problems in non-formal education units are
often closely linked to the managerial ability of non-
formal education unit managers. As non-profit or-
ganizations, non-formal education units must operate
with a spirit of social entrepreneurship that prioritiz-
es the needs of the community they serve
(Nieuwenhuizen & Jegede, 2021; Pigozne et al.,
2019; Wulandari, 2021). This means that managers
of non-formal education units should possess entre-
preneurial skills that enable them to effectively man-
age the institution and deliver non-formal education
services tailored to the community's learning
needs(Badawi et al., 2019; Daniel et al., 2017).
Jiao(2011) argues that social entrepreneurship arises
due to the limitations of the state and non-profit or-
ganizations in solving social problems effectively.
The state often struggles to implement policies that
effectively address social problems, while non-profit
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organizations may lack the financial independence
necessary to sustain their social activities.

Social entrepreneurship solves these limitations
by leveraging market-based strategies to create sus-
tainable and impactful social change. Social entre-
preneurs apply entrepreneurial principles and inno-
vative approaches to address social problems and
create positive social and environmental impacts.
Focusing on financial sustainability and long-term
impact is important for creating a stable and lasting
business or project, and social entrepreneurship can
provide a more effective and sustainable way to ad-
dress social problems and create positive social
change.

Social entrepreneurship for community-based ed-
ucation, such as non-formal education units, needs to
be done, especially for continuous program sustaina-
bility, so that it can provide educational services for
people who want to improve their knowledge and
skills that have not been obtained in formal educa-
tion far (de Deuge et al., 2020). Persoon (2016)
found that several factors influence the sustainability
of community-based education programs. Factors of
community involvement, leadership, community ca-
pacity, and financial sustainability influence the sus-
tainability of community-based education services.

Social entrepreneurship is needed to finance op-
erational activities in non-formal education units to
improve learning residents' life skills so that learning
residents can be independent. Based on data from the
West Java provincial PKBM Forum (2020), out of a
total of 1,660 PKBMs in West Java, only 84
PKBMs, or 5.2 percent, carry out social entrepre-
neurship. Meanwhile, the number of LKPs in DKI
Jakarta is 366 institutions, and the number of
PKBMs in DKI Jakarta is 286 PKBMs (Dapodik
Kemendikbud, 2022). Based on data from the LKP
Forum, the type of social entrepreneurship carried
out by LKP in DKI Jakarta is the type of entrepre-
neurship in bridal makeup and catering.

Based on data from the Center for Community
Learning Activities (2020), the types of social entre-
preneurship being carried out at PKBM in West Java
province consist of clothing convection businesses,
bag conventions, digital printing, decoupage, and
making educational game tools and borders. The av-
erage type of business run by PKBM in West Java
Province is micro-enterprise, intended to provide
skills, generate income, and finance PKBM opera-
tional activities.

The success of non-formal education programs in
empowering the community can be seen from the
independence in providing learning services to the
community. In addition, based on the results of
Pramudia et al. (2017) found that The key factors for

the successful development of the PKBM program
include identifying and recording community needs,
catering to those needs through various activities,
mobilizing community resources, building partner-
ships with other institutions, monitoring progress,
and recording advantages and disadvantages of ac-
tivities in PKBM institutions.

Empirical facts regarding the failure of non-
formal education units to implement non-formal ed-
ucation programs and the cause of inactivity of non-
formal education units such as PKBM and LKP are
due to several factors, namely policies that are not in
favor of regulating the quality of non-formal educa-
tion standards. Supposedly the law on the national
education system mandates that between formal ed-
ucation and non-formal education, there is no differ-
ence in treatment in terms of quality assurance.
However, the facilities and infrastructure for non-
formal education, such as PKBM, are far below the
average for formal education. Likewise, PKBM
managers and facilitators who are less creative with
low social entrepreneurship skills in managing
PKBM. According to the results of Pramudia's re-
search (2017), many non-formal education units
have difficulty obtaining funds to carry out opera-
tional activities at the institution, so non-formal edu-
cation units are sometimes active and sometimes in-
active. This phenomenon shows that when there is
financial assistance, the non-formal education unit
looks active, and it will appear inactive if there is no
financial assistance. However, non-formal education
units in Indonesia do not fully experience this condi-
tion.

Based on the above phenomenon, it is necessary
to research the social entrepreneurship competencies
of non-formal education managers to empower
learning citizens. This research is important to carry
out because social entrepreneurship competence is
the key to the success of non-formal education insti-
tutions in increasing the empowerment of learning
citizens and realizing the independence of institu-
tions from dependence on government and private
assistance, as well as achieving the goals of non-
formal education, namely increasing community
empowerment.

METHOD

This research was done using a quantitative
approach through the survey method, a common
approach in research on social entrepreneurship
competence (Weyant, 2022). This method involves
collecting data through standardized questionnaires
or surveys, which are administered to a large number
of participants. (Apuke, 2017; Felson, 2017,
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Mertens, 2014). The survey method is a research
method that involves taking a sample from a larger
population and using a questionnaire or survey as the
main data collection tool. The questionnaire is a
structured set of questions designed to elicit specific

information  from  respondents about their
experiences (Allen et al., 2017; Moser & Kalton,
2017).

This research was conducted in non-formal

education units in DKI Jakarta and Bogor Regency.
This study uses a non-probability sample with
haphazard sampling techniques (Berndt, 2020).
Haphazard sampling is a non-probability technique
where the researcher selects participants based on
availability and accessibility (Hall et al., 2013). This
approach is sometimes also called convenience
sampling. Participants are selected haphazardly or
arbitrarily, without any predetermined plan or
method. This sampling technique is commonly used
when the researcher has limited resources or time to
conduct the study and when the target population is
difficult to reach. The sample size of the study was
53 individuals who were involved in non-formal
education.

This study uses descriptive and inferential data
analysis (EJD et al., 1998; Frieman et al., 2022).
Descriptive data analysis involves calculating basic
statistical measures, such as mean, median, mode,
standard deviation, and range, to summarize the
characteristics of a dataset (Trochim, 2014).
Descriptive statistics can be used to describe the
central tendency, variability, and distribution of a
dataset. Inferential data analysis, on the other hand,
involves using statistical tests to make inferences
about a larger population based on a sample of data
(Guetterman, 2019). Inferential statistics can test

through the process of scoring and coding. Scoring is
the process of giving a value in the form of a number
to the answers to questions in the ordinal form to ob-
tain quantitative data that is made consistently for
each question. Data analysis was carried out descrip-
tively and quantitatively. The descriptive analysis
describes the respondent's identity, the competency
of non-formal education administrators, the empow-
erment of learning citizens, and the sustainability of
non-formal education services. Quantitative analysis
was obtained from questionnaires and processed us-
ing Microsoft Excel computer software and Smart
PLS version 2. The data obtained through research
first went through a scoring and coding process.
Scoring is the process of giving a value in the form
of a number to the answers to questions in the ordi-
nal form to obtain quantitative data that is made con-
sistently for each question.

RESULTS AND DISCUSSION

Social entrepreneurship competence refers to the
skills, knowledge, and abilities needed to create and
manage a social enterprise, a business with a social
mission to create positive social or environmental
impact. Competencies needed for social entrepre-
neurship may include business planning, financial
management, marketing, stakeholder engagement,
leadership, and a deep understanding of social and
environmental issues. Social entrepreneurs often
need to be creative, innovative, and adaptable to
solve complex social problems and create sustaina-
ble impact. A manager of non-formal education is
required to have entrepreneurial skills. Head non-
formal education managers who possess social en-
trepreneurship skills are well-equipped to promote

hypotheses, estimate population parameters, and  and support social entrepreneurship initiatives
identify relationships between variables. among their learners.
The data obtained through research first goes
Table 1. Statistical data on the subcompetencies
Group  Study Courses And Training Community Learning Cen- = Sig
(KB) (LKP) ters (PKBM) :
Mean SD Mean SD Mean SD
Personal (Y1.1) 3.16 0.66 3.30 0.68 3.09 0.43 0.84 0.44
Leadership (Y1.2) 3.41 0.77 348 0.63 3.23 0.53 0.39 0.68
Social value (Y1.3) 3.39 070 277 0.80 2.76 0.70 0.15 0.095
Entrepreneurialship 3.16 080 3.33 1.18 3.55 0.60 0.27 0.763
management (Y1.4)
Educational monitoring (Y1.5)  3.16 089 3.38 0.77 3.47 0.51 0.56 0.575
Empowerment Managerial 2.61 1.07 3.50 1.04 3.80 0.40 1.65 0.201
(Y2.1)
Executing partnerships (Y2.2) 2.27 087 3.72 0.46 3.61 0.49 40 0.024
Entrepreneurial behavior (Y3.1) 2.07 113 3.66 0.84 3.66 0.84 0.9 0.381
Business development (Y3.2) 2.00 050 3.55 0.61 3.28 0.56 1.98 0.149
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First, personal, leadership, social values, entre-
preneurial management, and educational monitoring
are all components of the broader category of "social
entrepreneurial competence,” which refers to the
skills and attributes that enable individuals to create
and manage successful entrepreneurial ventures
while also positive impact. public. Developing and
refining these competencies is essential to build a
socially responsible and sustainable business in non-
formal education. Second, managerial partnership
and implementation empowerment are both strate-
gies that can be used in empowerment management.
These strategies involve creating collaborative part-
nerships between leaders and stakeholders and giv-
ing communities the authority and resources they
need to make decisions and own their non-formal
learning systems. And third entrepreneurial behavior
refers to skills, attitudes, and behaviors that enable
individuals to identify and exploit business opportu-
nities. Non-formal education can play a critical role
in developing entrepreneurial behavior by providing
learners with the practical skills and knowledge
needed to start and grow a business.

The results of the descriptive study show the abil-
ity of social entrepreneurship competence of non-
formal education managers. Table 1 explains several
types of non-formal education groups: study groups,
training courses, and community learning activity
centers. The results showed no significant difference
in the competence of managers of non-formal

3.50
3.40

3.30
3.20
3.10
3.00
2.90
2.80

2.70

Figure 1. Descriptive Data
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education in study groups, training institutions and
community learning centers. Only on the dimensions
of executing partnerships have differences. The re-
sults emphasize that carrying out partnerships in ed-
ucational institutions can be beneficial in many
ways. Collaborating with other organizations or in-
stitutions can provide access to new resources, ex-
pertise, and funding that may not be available within
the institution. Plummer et al. (2021) explained that
partnerships could also help institutions differentiate
themselves from others by offering unique opportu-
nities or programs not available elsewhere. For ex-
ample, a university may partner with a local industry
to offer specialized training or internship opportuni-
ties for students in a particular field. In addition,
partnerships can facilitate knowledge sharing and
collaboration, enhancing the overall quality of edu-
cation and research. Institutions can tackle complex
challenges and create innovative solutions by pool-
ing resources and expertise. Overall, partnerships in
educational institutions can be a valuable way to en-
hance the quality of education, expand opportunities
for students, and promote innovation and growth in
the education sector (Franco et al., 2019; Singh &
Segatto, 2020).

In addition, based on descriptive data, it was
found that the highest ability of informal education
managers is leadership, and the lowest is business
development. The following is an overview of the
descriptive data depicted in Figure 1.
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The given data represents the average values for
different aspects such as leadership, entrepreneurial
management, educational monitoring, managerial
empowerment, executing partnerships, personal and
entrepreneurial behavior, social value, and business
development. The highest average value is for lead-
ership at 3.38, followed by Entrepreneurial man-
agement at 3.35 and Educational monitoring at 3.34.
The lowest average value is for Business develop-
ment at 2.95, followed by Social value at 2.98 and
Entrepreneurial behavior at 3.13.

The study results illustrate that leadership is the
basis for managing non-formal educational institu-
tions. The opinion of Vazquez-Parra et al. (2020)
emphasizes that leadership is essential for effectively
managing non-formal educational institutions.
Strong leadership helps to establish a clear vision,
set goals and objectives, and motivate and guide the
organization and its staff toward achieving those
goals. It is also important to create a positive organi-
zational culture, promote innovation, and foster col-
laboration and communication among staff and
stakeholders. Good leadership helps to ensure the
long-term success and sustainability of non-formal
educational institutions.

Hanghon & Rinthaisong (2018) also explained
that Entrepreneurship management in non-formal
education refers to the application of entrepreneurial
principles in managing non-formal educational insti-
tutions. This involves developing entrepreneurial
skills and competencies in staff and students, apply-
ing the principles of innovation and creativity in
learning and program development, and managing
resources effectively and efficiently to achieve or-
ganizational goals. Entrepreneurship management
can help non-formal education institutions to be-
come more independent and sustainable and help
create positive social impacts on the communities
they serve.

Furthermore, this study uses modeling with
SmartPLS with Fit Summary, which is described in
table 2.

Table 2. Fit Summary
Saturated Model

Estimated Model

SRMR 0.066 0.09
d_ULS 0.524 0.976
d.G 1.288 1.438

Chi-Square 286.714 305.539
NFI 0.705 0.686
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The SRMR (Standardized Root Mean Square
Residual) measures the discrepancy between the
observed covariance matrix and the model-implied
covariance matrix, with lower values indicating
better model fit. An SRMR value of 0.066 for the
Saturated Model indicates that the model fits the da-
ta well, as it is lower than the recommended maxi-
mum threshold of < 0.08. Therefore, the estimated
model can be considered a good fit for the observed
data, indicating that the model adequately explains
the relationships among the variables.

Furthermore, this study was analyzed with the
path model. Path Models in SmartPLS can be used
to test theoretical models and hypotheses about the
relationships between constructs and their indicators.
Based on the information provided, it seems like the
figure represents a Path Model for Social Entrepre-
neurship Competency. The model includes four vari-
ables: Competency Level of Social Entrepreneurship
Managing Non-formal Education, Empowerment
Level of Community Learners, Individual Character-
istics, and The level of empowerment of Non-formal
Education managers.

The results of a path analysis model that exam-
ines the relationship between Individual Characteris-
tics, Competency Level of Social Entrepreneurship
Managing Non-formal Education, the level of em-
powerment of non-formal education managers, and
the community level of students. The statement indi-
cates that Individual Characteristics has a strong pos-
itive relationship with the Competency Level of So-
cial Entrepreneurship Managing Non-formal Educa-
tion, with a path analysis value of 0.904. This sug-
gests that Individual Characteristics can significantly
predict social entrepreneurial competence in manag-
ing non-formal education.

Moreover, the Competency Level of Social En-
trepreneurship Managing Non-formal Education has
a strong positive relationship with the level of em-
powerment of non-formal education managers, with
a value of 0.93. This means that as the competency
level of social entrepreneurship managing non-
formal education increases, the level of empower-
ment of non-formal education managers is likely to
increase. Lastly, there is a positive correlation be-
tween the level of empowerment of non-formal edu-
cation managers and the community level of stu-
dents, with a correlation coefficient of 0.78, indicat-
ing a strong positive relationship between these two
variables.
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Figure 1. Social Entrepreneurship Competence Path Model

In principle, personal leadership, social values,
entrepreneurship management, and educational mon-
itoring are among the basic competencies that a
manager of non-formal education should possess
(Debarliev et al., 2022). Personal leadership skills
are necessary to lead and inspire staff and stakehold-
ers, while social values provide a framework for
making decisions and interacting with the communi-
ty (Al-Mondhiry et al., 2021; Slavkin & Lawrence,
2007). Entrepreneurship management skills are im-
portant for creating and implementing innovative
and effective programs, and educational monitoring
skills are essential for evaluating the effectiveness of
these programs and making necessary adjustments
(Nandamuri et al., 2019; Slavkin & Lawrence,
2007). Together, these competencies help education
managers create and maintain successful institutions
that positively impact society (Hoppers, 2006; la
Belle, 2000).

Empirical studies have shown that the ability to
manage entrepreneurship significantly impacts man-
agerial empowerment, implementing partnerships,
entrepreneurial behavior, and business development
in the context of non-formal education (Ahmadi,
2020; D. Darmawan; D.Yatimah; K. Sasmita; R.
Syah, 2020). Managers competent in entrepreneur-
ship management are more likely to feel empowered
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and confident in their ability to lead and manage
their organization. They are also better equipped to
build partnerships and networks with other organiza-
tions and stakeholders and foster a culture of innova-
tion and entrepreneurship. Finally, their ability to
manage entrepreneurship can lead to successful
business development initiatives, resulting in sus-
tainable growth and increased impact on the com-
munity.

Research has shown that managerial empower-
ment and executing partnerships positively impact
entrepreneurial behavior and business development
among individuals who participate in non-formal
education programs. When non-formal education
managers feel empowered and supported in their
leadership roles, they are likelier to create a positive
learning environment that encourages entrepreneur-
ship and innovation among their students. Addition-
ally, executing partnerships with other organizations
and stakeholders can provide resources and support
that help to promote entrepreneurial behavior and
business development. By fostering a culture of en-
trepreneurship and providing opportunities for busi-
ness development, non-formal education programs
can help to create more self-sufficient and economi-
cally vibrant communities.
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CONCLUSION

The research highlights the importance of innova-
tion and social entrepreneurship in solving the chal-
lenges faced by non-formal education managers.
Non-formal education managers with social entre-
preneurship competencies have the skills and
knowledge necessary to address social and economic
challenges, create innovative and impactful pro-
grams, and better serve their communities. Manage-
ment competency was found to be closely related to
community empowerment and the development of
social entrepreneurship skills. These findings high-
light the importance of developing social entrepre-
neurship competencies among non-formal education
administrators to create effective and sustainable
programs and better serve the needs and interests of
the communities in which they work. So it can be
concluded that the development of social entrepre-
neurship competencies among managers of non-
formal education is very important to create innova-
tive and impactful programs that address social and
economic challenges and empower communities.
This helps better serve the needs and interests of the
communities in which they work and ensures effec-
tive and sustainable programs.
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