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| Abstract |
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This study aims to reveal how diagramming in the everyday mathematics classroom supports students’ mathematical
learning, based on the Chateletean perspective. To this end, we analyzed the diagramming of two 9th grade
students who participated in the task of proving the Pythagorean theorem through diagrams in a geometry lesson.
In particular, we focused on the epistemic distance as well as the material directness between the students and
the diagrams. As a result, the students discovered mathematical ideas while they engaged in direct or indirect
diagramming; they actualized virtual mathematical objects and relationships that were not visible in the given
diagrams. During diagramming, the epistemic distance between the students and the diagrams was also dynamically
changing. The findings suggest that diagramming in mathematics classrooms is not just a static representational
activity, but an indeterminate and mobile engagement, which materially interacts with diagrams at varying degrees
of epistemic distance.
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SIS ATOIA SRt Tholol 18 Alole] AERgo] St Sl Sk ere EHFIA o
= AEE Q%0 o]F0]A] Yt Arcavi, 2003; Cho et al., 2013; de Freitas & Sinclair, 2012; Duval, 1995;
Fischbein, 1993; Herbst, 2004; Kwon & Yim, 2007; Na, 2009; Noh et al., 2019; Radford, 2008; Ryu &
Chang, 2009; Stylianou, 2002). °]2{3t A7-50] F2 Fol T2 tholoj1go] /Fol= 4-5H] tiidate] A
FdolKDuval, 1995), I72& AlZ43}stal ofalfoh= 217te] 41491 5= (Arcavi, 2003), 4= J1A0] wi7iok= &
ot 92 E5+4Q1 A A(Bussi & Mariotti, 2008) 50l 23S &0 24 A2+ E2449] tolo| I3 z}A|9] 534
ofli= g =013t ShARE Kot 210] ARel-Z3ta] o] i A|gkE oA 9] A Q1] AR C B RE A=
Zsto] Hloh= “A18Ql 7P (Radford, 2010, p. 6)°1419] ARE ©A] Q17 T2l A4 502 FHeIA]

2 o Qlrhs A2 d=ot, nhEa A7 H o)A o] Fofx|= AZHAo 1L EA Q1 9] SRS Kk Y
of] Al&-tHde Freitas & Sinclair, 2012; de Freitas, 2016; Thom & Roth, 2011).

53] 2ojol 75 W7 Q= BHH SBES] Be 4ot sigolH U4 B 430w ofest ol 4
22 4:5lo| ZPSH= 4710 Aok B2 AHA|9] Aol FESITHde Freitas & Sinclair, 2014). T4 22
o] 71 7¥kS Il Qli= 478FESHA} Gilles Chatelet (2000)9] ol whaw, tholo 192 T2 e A4l
A 2A], & tolof 1S AA 0= 5ot H2 Ao mA EAH 0w H] b 4= glom &2 0= AlEA
I = = 53R FAGS 7HA AL Qi ole} 2 TAo 7Rk ol ot @A AT AE0]
A} 50171l Q1= FAo|t) A& E0] Moon et al. (202012 A F-EZ0] T4 451 = o] A9} A5
LA A 5 50 o 155G OfT WS R $2 A4 009 271 7o} e 2

1 Y802 4o} o]Zo| 2 A Moon & Lee, 2020; Sinclair et al., 2018), 95 715t £AZEo] T4 T
=8 @HJ AAAQ] Ezo] ke Et S04 9] =9 AlElE S22 o] FolA gt Aol A (Sinclair
et al., 2013, Moon et al., 2020), Zt} D421 A2 S49] w4 S04 9] 48} Sh52 Z25h= tlofl= SIS
Zr=t},

2 4o} Bi%50] BUHQ S0l FBa A5 sk FA12) 414l Qo} QR R sl gt

S5l HjAPEE Q] /\]-n—-/] AL AYstaR} Al =afigitHde Freitas & Sinclair, 2014; Moon & Lee, 2020; Noh
& Lee, 2016; Roth, 2011) zl\_—g} g}-{:‘\ _r]§_ _,,].;Q_,] HAJ J,]. E_Q]-X']/\é [©) /\’0‘1- oV\ _,] y_xlx% o] _u:] o] x]u}
BA9] o] wlizof T A7} w9 2=35F Holtide Freitas & Sinclair, 2014; Lee & Lee, 2010; Lee et al.,
2020). 0|2} Tt HEA FAof| 23S W IF APATSolM= Y B oA TEE = Hefet
32 Aol A E= AAA AL 9] HSEE S3f 153 HEHAL s W Aleloll EAshs A4 1%
2 W 7Fsst FEjR2 22F51AF A =S HE QItHConlin & Scherr, 2018; Reinholz & Pilgrim, 2021). the]o]1
S okt EAA Rl | IolA 9] Hostal £ ARl SHE AEoh= ol oA = o9k B2 A Hb4
S B9 0 & A 8= kS 7|thohE: 4= QItHChen & Herbst, 2013; Thom & McGarvey, 2015).

olge] oA 2 At 8t Sy #0412 SHEEC] tholo| 1S tHE 71&9] A-Eol Al o2t
Aot E44Q1 AFdoA Q] Gttt 7|0l Bt AWA o & TEji=s AL HA 02 3t} 5] 28H {REE
o] 7 stollA = /Lﬁg‘ﬂ—?—oﬂfﬂ & =014 U 56 70 DAL A1 S 4 S04 9] 48
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1. =2t ah50|A2| CHo|o{ 13} Cho O 220

Foh S EEE0A tolo] IS vigtE = I 50l FHokal Qi o4 v whet uj$- Adolsict
(Arcavi, 2003; Duval, 1995; de Freitas & Sinclair, 2012; Fischbein, 1993; Herbst, 2004; Radford, 2008;
Stylianou, 2002). 715+ W>-8ks50] 3t AA450] AEH0E Fof| & 7| 5-QAXA T oA= E44Q0 #H
O 24]9] tho]o 15 AA|Q}F T17l0] ZFRSH= o] E40]aL £25HA It FElsHA HEste] HigkEtHDuval,
1995). ol&3t TAof|A] tholol 15 4:5H4 T3 A oh= AlZtet ZHgof| ofsf] whEolxl XE2Q1 FAREEA],
RUZE A7} olsste] Hsfjok sl A olal 52Q1 Sto]l MEEA] HrHMenz, 2015). o]of w2} thojo 13
A 2] EEZ £5HAQ1 Aol thgt ofslE E5A7 = FR/de] ARl AleF (Duval, 1995, p. 142)0] ==, ok
o]0} 1H-Z o] 839k 425} Sl o] 23t o3| AollES S5 R 2g o] Erklori, 2017).

SHA|RE oo T1519] A4 Bl TIAlIte] Ao ARgo] Bt 28 B AF-EolAlE 478} SsgollA tholo] 1| A}
A7F AU AL =S40 AFhof|A o] A e S8 xR 2 AoAs B £S04 Holol 19
o A7t HH PSS S5t AMGSh= FHAF B4 ‘Tholo| 1 W(diagramming) °|2h= &01E, E¥4
Q1 ¥ o]l AAjoh= o= A 9] tholo 15iat JLEsto] ARERHTHde Freitas & Sinclair, 2012; Menz, 2015;
Thom & McGarvey, 2015). A8%i+of| wh2H tholo| 12 ISR stolg 7HdS Tstal 71 tisl <
138} 5 Q= 71315 A5 (Gibson, 1998), 125 E A28 HHE o]Zojd 4= gl 7|dto] FKStylianou,
2002). Herbst (2004)= 715t =dollA] 4= Aol whet hiEo] ZolshA Ei= tholoj 1site] o 2k8-9] 73
< Eote] AAlek=t] E3] tholo] Z1gio] et A = A A SRR} R A8 A Q1 B4 et
&, & tolol1H e T84S xRt AR LA ol A tho]o] 1] @A FFAQ] AMEEA] TRRo1A|
o] opz} tho|o] 17 Wjof] Foj A A] 22 A= L27F F7HE AL 11 jiRfo] WA E= 5o EEAQ vEE
SHAIE-9] ‘Sl %]Ql &9 AAS R YsHHHerbst, 2004, p. 134). Herbst (2004) SA| Duvalian 9] 7]
tollA] 4231 tholo] 15 ApA|ef FHEE = 432491 5H] thdate] AdS AAsHaL QUAJEE, tholol 19
AA|et YA} Ato] Y] AT Aol Bt 551 5HARQ1 =F0] AREEA] 9] thojo] IRt op et A 2R =5
O] AALE A Yok tholo] T o] ke A2 0 2 HlolERIth= FHojlA] o] A 9] I} Rk Figure 1).

Ho} 2|29] 7|24 SA E ARSIl H stolA o] A2 B8R 7|22 A9 tholo] 1ol AT
9 A1AA Q1 PAEAQ] trojoj 1y o] 5842 Aol WAl tHArzarello, 2006; Bussi & Mariotti, 2008; de
Freitas & Sinclair, 2012; Radford, 2008, 2010). ©]2]gt 3+5gof| 4] tro]o] 13-S H]Est 4 Q1 7|5 4] A19] A
d 9 82 55H A2} ERus AE 7heoH ohe B4RV 2 0= A #EH(Radford, 2008), U

o7} E229] tfoloj 1 I AAIE $5HAQ1 QA T 550 24 vlgkEtHde Freitas & Sinclair, 2012;
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Figure 1 Generative mode of interaction (Herbst, 2004, p.
134)"

R

Thom & McGarvey, 2015). E3F 02|13t Ho] A5 tho]o] THie] Ao 2k IPgoflA Ao, AIAA 59 ot
ZFA1AQl 7154 APEo] FHEE L= Hojl FESITHArzarello, 2006). 3] AlAAE FAZIQ1 71sA 0 2 419)
Qg B4 07 Agol= e 2 A (Nemirovsky & Ferrara, 2009), HJE2] otojt]ojL} 7ol &
5] WP ER] k2 7F9-0f o] & A7} 7hsh AA| 2 AASIAE 4= Q=S SItHRoth & Lawless, 2002). Tholo|L
S Aok AAIZQ] F91R1 tholo] 12 HA] Bt gk o 2 AAX 9] o] EFHETH= oA tholoj 1
Wk A A= Do BRAFA B2 A4 1 52 A2 8702 ol &3t AA2A 2f=lo] Sitkde
Freitas & Sinclair, 2012). Tha Aof|4l= tho]o] 15} A AR Ato]o] AV S A2 0= Asfj4leh =5HdekAt
Chatelet (2000)2] tho]o] 15 9 tho]oj 1ol w3t THxdof| thisf =2ljttt.

9&
r

2. Cfojo{ 1t Cto[oj 22 of| &St Chateletean &7

P8R} Chatelet (20001= =SPAI] theh 1122 S3f =atoflAf o] 21, &, &0 2lofAl 4-5k442] tho]
olZ1go] s HUAQ AT F=3). 1o W= 55k ARl AAES =Eet SLAISHAY 1
=1 ARl Ao g Al5s} sk 71 2t A AXS AHHC =N 5t HAE f
RHKnoespel, 2000). 1= €20l E4% FAY 4= Qls & TSR Sk AlRE A &
(Chatelet, 2000, p. 14)°fl EF5etal Hodtt. 719] oA o4 ' o]
Cm=AEE 4 floH, o] 'Ashs AAIAY Aae ™S T19AL, HAIS I, AAIRISHL, HASh=
E4#Q1 F7tolt}. = Leibniz, Newton, Grassmann 5-2] GAR 1 ARES Aaldsto] 4=8HAE2] WAL il
ZoA FATE Ao =N A AK e "GA A=70] 15| kARl et IS ZRsSsHA| °F AR HAUS
olgk= A& =it Knoespel, 2000, p. xviii).

Chatelet (2000)9] AJsi42 tho]of L3t A A% Ato]o] A -] Hish ZEAQ1 o2 Al71%tHde
Freitas & Sinclair, 2012). ZIi= 78H] |+ Iol|A A== thool1dlio] T 37HARl HARZE obdzt 1A
< THEold AAIAY AAA, & Holol 1] FAUS dAF o R ZARE A0 2 A tho]ol 1o {54
(mobility)¥} #1274 d(indeterminacy)°] FA= 0] Q= A o0& HYtt. 719 ¥ollA tho]o] 19 11 A=A
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1) O= 288 tia(object), D= L0011 #(diagram), A= & Kactor)E 72| 7 |, Herbst (2004)= MA4M NS A20A] CHalt CHO| 0123
AL0]9] Z=7| HA0] 22|=/0{0F Stth= HE BT skt ZXSHTt
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AsHA 178d 4= glow, A thA] 1R 3 AEA AP 3K refigure) E 5 Qe 7Fs = SHIRITH= X0
A §-5 & o]t Knoespel, 2000). 3t -2745H] A= 0] Q= JuE FAsh= Tlofl 1A= Zlo] ofyzt, thojoj 1
A2 Sl @A E 5 e MEL on] Ei= BA] A= o] lth= SJulolA BlAA S AdthLee et al.,
2020). 83, tho]o] 153} tholo] T2 A5 - A4 l(mutually presupposing) A0l 01 AtHde Freitas
& Sinclair, 2012). <, tho]o] 1582 tholo| 1) 9] PAARI x2to] sfidsp, thojo] 5o WiAH /g2 ot
Al A== tholo] L& B P o X1tk oA T &2 AT8sHA £ =A] gt

55| Chateletean TH2 tho]o] 19 xH|9] E44 P 9/dS 5202 HolaRIth= oA theloi 1o
tjg] 71 85 AEC] Fohe HHET T tHde Freitas & Sinclair, 2012). 9l& £°] Q1A|2] ZzH&o]1
Aok ol 53 AR -ZEHA Rl A 9] ATE2 EEAQl 712t AAAQ] AAAE “Atare] ARt
‘d 84" (Radford, 2009, p. 113)2 HiL T1710] Ad S 2=2 0=2 Wol5o]x|9t, o 5] Q1A]9] Ped2
NEA = HAAQ A7E Ao YIAAXIT= oA 24 AA|19] FedS 22k Holle HAE Zetide
Freitas & Sinclair, 2014). ¥1H0]| Chatelet (2000)= tho]o]13o] ZAE “€7](evocation)?] §’(p. 10)L. 25 E
7129] SJu|RRE-Z HolAl= ZoJA ]l tholoj1ej o] ks sizlttal F%ttHde Freitas & Sinclair, 2012). ©l=
H|-QIZF EAE0A P 9)/do] Euf=]o] Jlttal Bi= Deleuzett Rotman, Barad 52] A5-2224Q1 I3} st
THde Freitas & Sinclair, 2014). ©]2{gF IofA] QIZH} H]-QIZE 9] FA| 2419] tho]o| 15 AtooflA] Pojuh=
ttolo I Fgoll= omw]R] gh v A Q1Y g2 o] SHtEls, IR RE A2 oJu|7} Srofd &= Q).

0]} -2 Chételetean ¥Hof| 7|8k & 8tlS 952 tholol Ll o] thigh T19] ShARAQl Asfi4l o] A5
Q1 SAE Alg2ttHde Freitas & Sinclair, 2012; Menz, 2015; Sinclair et al., 2013; Sinclair et al., 2018; Thom
& McGarvey, 2015). 53] 22411 815 9 e A¥=9] Aln|u Zgof|41e] thojof 12 AAls] 413
Menz (2015)9] A= GAHERI S8H152] WAL 7150 BFg-E F11 31W Chatelet (20009 ol &4 S AAIA
2l thojoj 1 y-& B3k 55H4 Wb g 9] AJAERE 7| =0l Tt B4 S5l dotal Hdtet 5kR=9] ofj w4
Tof|x] ke thed?t §-3 9] thololLefiof] thet T19] B4 4+5} ol A T E= wAl 2 SHE9] tholol L
S Aok Hlol = /-85 Az =A 284 S 2=t Menz, 2015).

3. CI0]0{ 12 HOIA SHY-CtO]0{ T3 AtO]2] QIAIZX 2|

E4AR A5AEE B3l MEL otolHolE sk ole BAFCE QIAEHQ 11o] EAett
(Conlin & Scherr, 2018). AFAT-EL SHIE0] B IFolA 4T FA Ale]9] G AHEY Afolo] 21
EFAAES okt 139 92 Aoy AAIF Rl AIAHE B Yepdich=s 2 ERIsttHConlin &
Scherr, 2018; Reinholz & Pilgrim, 2021). 9I& £°] SIS 2 ARAof g o 342 AJAIE uff “o]A W
AZEIH" Al offrit B =E FoHAY, A5 5tAY sPd sk 2] Wsl, e A Aoy Y= 37 59 v
ojFo] 1L AAHQ] AAAE ol B2 FAE LRI Conlin & Scherr, 2018). Conlin & Scherr (2018)
£ 37 olEj gt dojd, vllold A5 Bl o K&t “RI4JE2A A2 (epistemic distance) & 2T

2)

[l

SEHA A3 b9} 20] Chatelotean HEOIA] CIOJOII20] £7IA7|i= SEIS 7120 ZXI5H1 ZHE/0f B XS HOMk= ojojef
3ol 240 £
S

=
b

o

S SIASIAIZ £ QUCE 2 T0{A HIZEA0[2t= BEF2 0|XF |01 AHM|Q| MUY 22E LA AMEA AY
|2} T ALZEICH USRS MYATLZA] 01X THO|0| I 4 Q| A2XQI SATMYOZEE S0 MR =5 1140
Lee et al.(2020)7} Q\Ct.
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Oj9F 2 A EH A= Holol 1P g Bt obARl ' Aol M = B <= 9lrt. ShsAPE tholol 1F
= A8z Igel= vIEl 7Pkl A5 o fls M2 s g0l A5H 02 Adshy] wiZef, ofof i)
ekotar A1 Y-S FHotal Holr] ol¥thThom & McGarvey, 2015). Merleau-Ponty (2004)7} tFo]o] 1
7151 578 ool otE FAlsh= Il sl d/dshal o adeh thaat 22 W& tholoj 1y o
7goll A ShgAt-ttolof 1l Atelo] ThEoizl= Q142 ARE & Bl o] Hlof g o= 7kl TIE
= 1AL ke o U= ofw] A EAL 7] s S S et () BiE 3olA IR AzekA] XE A=l
=0l ESRT (p. 185). Chen & Herbst (2013)= eM350] tholo| 13iat o280k Igofl A AR8ohe &
3], optz, oA (p. 290) 52 S F4l<] /lof AHelS0] I AeARge] Hestl 24t S48 Bt

SHYE9] tholo] 1 B0l Q] Q1A1EA] ATl 1504 FolA w4 Aol uke Bt e R A el
= St A& Eof SPIECA F013l ZAof :23HE tholol L] U i ERHSHAL HIZH A1 AR &2 A4
o] T150] tholof 1l o]l B8 A o mHE|A] 92 FAHA QI thA = Aol Tt 7= /g sliok sk
27} o]9f| IFSHHChen & Herbst, 2013; Noh et al., 2019; Lee et al., 2020). ©]&gt Wetof| A tho]o] Tz oj|A
9] QIA1Z4] A2]E Chételetean T304 tho]o] 18] AA|7}F A1 &4 3914} AkA|o] AE 4= Ut oI
o, Thom & McGarvey (2015)] AHol|4] & &480] 6719 A2t 02 o|Folxl &2+ T1Eurte I 37t
of “F.", “F HEZ=. o 22 S SAAYAY, 18 1715 9L WRE 7120 A 52 thelo]
T3S TR WRjolA] HiEtE = 59 B2 toloj 159] S840 A R /ddt AP o B R A& 0w
BAA = M2 29| 7Fs/do] szt tho]ofZ1f Atolof| Q1A 2] ATE THEoW L Ql= Alolet & &= it

. St A

1. g:r:_ OoHZ}

o |

0

2 Aol B4R Al wEtaEA e 9] fEYE Sl W HAE FAA Q1 Sk 35Hd 478} wAlo]|
283t 2AA] =4 9] YFolrt. A83t TAl= Al Y ATFAHELL] AR} §F o] HE wA} ol Aeld
o WS BHE = WARATA FEA A AASHIE 92 sid A A AR S SetaolA 1
UH 24789] S5t 350 S A= JPE AT 12A] 2P 02 E 4 Fof 22HA] 4=
ALt A= 27 = 9 ARIA = ] = A EQ] IA| AGE o] FolA lom ZHzt 3t ApA| 9] ¢
QK Figure 2).
= ISR stojg 295 599 oteldolo] FAE 25d42A H5/de Aol ote tholof
I =R Aokt 4 ULF ok A BHE AA S Figure 3014 A& 4 9zl #2 & 7Istol &
St A oA 9] WA S ST 5L ofolHolE ZAols FHLE AL EH 1419 J52 el SHS 4
o= Tey7| e gt} SHAIRE 2 WAR-ATAL FEAoAl = ofet 22 Fde SENA A HolFal TA]
Aprlo] & Ze B HES 3sk= Zlo] ofte}, Fol flofl aH tholoj18S Algskar Z1Alof WA FAY
Jo gAY JEde AAE Il B 71215 AlSotalAl skl o5 fls AAIRE 2 THA9] 252 0]

O
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(@

ol & 1-1. FO0{ T #24¥ BCD2| HO|E +3if EAICt.
~_1L ]
TN\ 1-2. 2y BCDe} 0|7t 22 =g S Hof
8 ¢ Jd20, of Yo7t 22X A3 FAICH
2ot 2R S O 27| BHELIT

(b)
3 G
o 2-1. 2RO M MEE a2t ol Z2

2:2.F
A

Figure 3 Euclidean proof in animation (Iwamoto, 2006)”

A Holof 1] 213 EAIE] AT 9L, wheba] F =0l HolA| ARt A= 0] Sle EdES Holol 1Y
< &3l 7 em FAsA 7= Aol 3ot &, PSR stolg "I1E0] AR B & "ol (de Freitas &
Sinclair, 2012, p. 149) 501 the]ol 15 9] FAVS ZABAL BotA7| =5 8791

olof whe} & wARNEE Sl JETL AFEE AEAQ 715t T Follet D@ (Herbst & Brach,
2000), 3 A 283t Aol ARz Foid tololT13lio] tigt Mg Q) 7181E HEFA 0= X Usfal = Al
U 7hset o= 7HA] Wi Al RS At S o1l tho] ol 1 Afo]ofl thefel 4 o] SRl

3) http://www.takayaiwamoto.com/Pythagorean_Theorem/Euclid_47_anim.gif
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A 57go] doid 4 YEE FEAT

£5] 2 Aol 5 9o] 8H S} 27} IS e TS WEH 0= BASIGh 5 shAYe) Al 4
%) G =3} Hol8 Ao 234A] ol AHA Tholoj o] 1A To] AlhH o 74y HetsiA A
o] whol AElEglt. 5L ] Bo) SIS TAE SUs A8 S| o] 24 IS Sgstl
A E502 2% Yebg Aalol Hit, Urix] s 3] 49e] ATHo]glor] 4715 kool A9] o]

AFAELE = SA89 THA 88 2ol 4 Q] tholol 10| =3l HIH @ 7|55 5 715, SHIE2] 54
59 T332l ol AHEE of7] A WA 0 & gjlsto] 1tthe] APAES AAS] Blastal AlEsieirt
(Bdwards, 2009; Thom & McGarvey, 2015). E3] SHYE2] XE2 9l A= 75351 7 o
7 oA & 112 oA Toll izt FE= AEsh] of#iglr] dizel, Hld e 715 HE:
S S20] X1 tho]o] T1gl Ato]of|A] o] Fof = H]Q10| 2l S S JThRt AIsHA| 7155kl Sk

Chateletean #Hof| 4] tho]o]1519] 215441 M a} 719} 74 0 & Ak AlA|1A Q1 A3 9] A=
Al FEEA] et Ao, 2 AtollA= SH8Et tholo] 1] Afe]o] &A1 A7} 4] - 7Hg A 0 2 wslshe=
L= SRR oA tholof T1gH o] HQfofl ZAIFATE &, F=01%] tholo]1jlof| A o' A& IAY &
22101 HAIE Tlsto] HPA|7]= PN of e, tholof1g] W] FAAQl it BA1dS A|AIsto] FAIH

ot
=

12
b
(%
e
>,
o
ofr
ok
2,

l

0 _P‘l“

2 A= AAA Y ST} oo 15 Ato]o] EAA QI 1A TAIE HIA7]= BE AIAAQ] =0l
ofoj1efjgof ZIFE T A4S AR F et SSREY] vrolofl1# S £49517] 918 Menz (2015)7F =913t &5
RIS Farsto] 78 285130k =Y tholo 12 S0l oo 1] Ao ARg-0] A -7 /ge whet
21734 ool 12" (diagramming-directly (D)), ©t#12] tho]o] 1 (diagramming-closely (C), ¥A ] tho]of
I3 %Y(diagramming-remotely (R))2 & st EA It Table 1).

3 Aol A= Tk tholoj1efjof tisto] tholol s} S Ale] o] A9l At ofyzgt Q1A E

e}

Table 1 Analysis code of diagramming according to the degree of directness

=M 3 4 OflAf
Diagramming-D CHO]01 223 Ktm|Of 2EAQI HES 7Fat [ 2 SO LIO[01 713 LHOH 7120 §E M=22 245

ZofAL, M 12 RERI
Diagramming-C CHojo1z2 771010 HR[eh & = HE SS 018510 THO|0{1 it Hf= 912 ST HiE=2 =80l HE [t
Clojo13tof et @452 7RI 2 /288 &X0I3HAL

Ol= MAXME F & f
Diagramming-R CIO|0| 22410} SESA2| AIK| AO|Q QI QIR HAE  CHO|0{ 10| ILEHE SEX|2| Waks HASIAHL, AME
EHSIA|Z) I ZH5H CH2 ZI=0l|A] CI0|0{ 1S H2H=C

i

4) 52 2T 9J0| CJ0|0{ IR AB X 451K50| CIO[O| TS 2415t Menz (2015)2] S01ki= $3K1S0| CI0[0{ 1240] Bl Zumt
2} A AOIZ Q7101 AIFIO| WIS FBAPI= S| 52 B21%| Holol HAKS 72517| 3 2 HRS HaAZI b Qi) 2 S0l
SHYS0| 244J0] 010} S0|-2E S| Z0jet 252 T21 Uk HOIA M4 SI0] 201 BEXIt0| HfE0l Wt U J21Z HaAI= A

AHE BN | HEOR 25 ML

0E
mi}

rir
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Table 2 Analysis code of diagramming according to epistemic distance

BM3FC ClA] QIAMEX A
DD - CHO[0f T2t S| “OF, YZCH” 59| =2 SX LTS 9|x|q ZA
- CO|0{ 124 2% A5t E Q02 S| Hots RHaotALT TI&sITt
D - CO|O{ 22 Yat B “B--, “01..", "RE2CE S2 HRAZ[HL 22 BAloh= U3tE AE sttt =7}
- CH0[0 720 A& Eot 20|t 2 Tl @10] &£ CH2 Cojo{ 12y o= SAICE

2 Aol 232 W B4 FA] AT A& S0] tolo| 1y} FAlof| T A5l ke SHE0] et
U A et 52 B3l TLEo] S 7HA] AL s tholo 1 of] Roftt EA T SIS uff tholof T1gl ) 5}
A Afo9] QIAZEA A7t At A4 A tholo| 1@ (determinate diagramming, ©|5F DD)° & &5}, HE
= SS9 Wt E= Al oA B ZA7E B A5 AAEH A7 S7RRE HIEA A trolol 1
W(indeterminate diagramming, ©]3} ID)2.2 RHQJTHTable 2). o]&{at QX E2] Ao 7|Hke & BEA42 71 ZA
7F ESISHA T 7Rs St G- tolol L yof] thsA vt 3= it

Iv. g+ 21}

B oA 5 2pA0] S:9Jol A T SPBE] colol e At F Lol iR AR B AXISH 9]
= o+ 611@—% SJk ofo|tlolg WAS /A ArhH 2 7] ARFESE Tholol el &

A 27 134219k 234A] oAl e] ol 2o Tigt BA1e A=), BA
21219 ol A7} S 'vu 2] Z7AOIA ol Kol QA1 ATFSIAL 0]o14 10 Thet EAS A4
Bt
1. ETHROI S $ASH A7 CHOJ0| LS S5t M 431X 0fo|C|0fo]
1344] :9Jol4 41219 BCD] Wol2 ofe] 7h4 W0 Fafok sk 34| 1-10] thste] - 514 S13t S27h 3

L upge I T 7pAjolek. A ¥ 2L s A2Hg AR BCS WHOE FR5Re 42 ABCY Yol S ol g
SH= ) 1o]], & W) 212 ¥ BDE WHO R FR3k= 47k ABDS o5 b 20]ck. o] F 1 20
AGE1 41719 ABDE: THAJo] 017l Eefo] tholol 1ol ZgElo] 94| 9 AE ADS] £ WRE Pt
3 = upgolis 717} 415 AD9} AR BC, A ACS} BD7} sl 4jzlo] 28 s| ojof whet w1 o4
AB ADO] 212 D Q 7 3t} S0 T5-0 2 25 XE Yolo|A] T150] A& Est HXA AD 2 & %9]
A 152 Be1e 5 UrkFigure 4). OJSIoIA - shgo] ofefal W Ee] ofo|tiolS ukske FA Al ot

W 19] A9 & sho] Zir} Ap419] EaA] 919] tholo T3 74X Al Fhoist tholo] ey Igol| A whEut
739 94 o] Folof g7 2 A2 2419 tholo] IS ot = gk AEoflA] tholo]
I8 SABHL Uil 918 08 AE BCE 904 LEF0E F+= HHo| I rKdiagramming-C;
Figure 5(@). = RHA] tho]o] 138 SAIRH A £7Fh0 2 AgE 31d Al71H Aol JH T oAl 91 & o
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Figure 4 S7 and S2’s final answer to Task 1-1

Figure 5 S1’s diagramming—C while discovering Method 1

1 1 “\- 1
o | N/ ¢

(a) (b)

o

o015 7i7to] il & DERE ] AR Fole= 7Hdo] Awo] HAE T1ezo] 22190 & E5A|9 ¥l F1to &
£ #o] YltHdiagramming-C; Figure 5(b)).

$29] 7% A WA Ao 2H4=517] A Hof| tho]o]T1H o] Bivke 3H A7) EA ] oo i#i o] T =
gl o]i= 95| TR ARl It 1= FHA] tholo| 1jS SAISHIT &5 A0 ol52 A ogh= WA 8 &
T EEA FAE 05 7129 diagramming-R). 18T 1= BEA] Q8% At o]5& AL ¥ o
5] DEA771&0A Qs EE ZAof 2=olgint &, JURFo R eolQl| T19] Al iRkl thste] &EA] I
JA0) 23 oo 12 AZ0 & 7]5olR] AEi7E FA = U FA & = A8 Eol EEA A4 AL}
A D AlolE gzttt 5 22191 A% g2 2MdstltHdiagramming-C; Figure 06).

ol/JollAl A& v} o] F shE2 7R} by 1-& Wcks Hlof] QlojA] 3E4 o= 7] AR ADE 5o
= A2 tolol 1ol ofsiirt. ol FoiXl tholof I flof A= e ETH 02 THSIAIZI A= et

5) 0| 2E YHS0IA 527+ B0|0] 2ME XS T[T 2SX|Q Waks RS 2ok 492 H0t 0= T17p RANOR Fok= MUHK &

QI AR HOICY, EHH 519 F 19| £9f SXIQI0f o 2SX|0| &ef0| DiM[orH S2{017|= ALY, Y 25 ZMGh= DHE0IM &2 &
0|0{12HUS AAR Ffoy| TMA| HA= 11| ZO| ekt ES A= L2t SEi7H R A=,
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Figure 6 S2’s diagramming-R and diagramming—C related to Method 1

-
S Il .
| PP B ' v'- _______ O
W
/4
N 7N
4
/l
4 A
Q £ Q ?
A9k, = 4 A9 D Ato]9] ¥l F7tof| A2 AA e AACZ AAHSAIZAH. ESF o|2{7t tholo] 1ol od
T A% T AR B ZHRE GobS ARtk AHollA, F 7492 tholoj1#iy B DDA sigRithal & 4= Atk

o, S19] 7% sl tholo] Lol SEAA B 10f] 23HE F AZHo] S0 S-Rohe Wl A& BCof| thgt
[Dof| HA] Frofstar vhA], A3 Hast 7Hde] A+ ADol| tigt DDE &AZ = HollA] Zpo]7} Qltt.
o|% A AD7} A4 tholo| 1S Soff AAIAQl Hog EdT A2 F o] Ax} 7Rl i B
Sk IOl A T WA AR ADE 12 A S1o|3tE=t, e wAP L AR sPYECA ZA ol F2oizl A Eo] of
off 71 S okl Sl Bl EAR AR ADE 0] I tHdiagramming-D). o1% = WA AHE &
7] S8l A ko = 2 A WS S WE ALtk Al A8 £ vholo]l1d Ao HEEA| T AJH
E tolo] 1S SAISHAAIRE AARE 741 WS AR = Zokgint Al ADE 3L OF 140] A\ A
A7 & Tz (3HS) st gioll R0 1 Ag3ithke HollA, 19] 21584 tholol 18 IDE A8t
S7HAAE ADE A 12 A S1o] AR 112 A S =R 287 40% F= A F3th. Tl H3ds] AR
£ Z3(diagramming-D; ID), 22 §itf] Wako 2 gt ¥ o Q83 5A|of “of 1 Sl sk o THEQlol =al
A A= WS A= 22 E3tHdiagramming-D; DD). Z12]31 WA 1= “(4424%) DBC7F ADB |
o7} Zogal Ash A 08 F AR Y 8 wet F= 2AY voloj1aiyS Fot it Figure 7).
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S19] 735 A F713t AZof| ofsto] 244 ABD7} 12 thoo] 13 wiof ojn] Ed& o g A4
H Aol Estal S29] e 71 A7 o A BdE W 28 EsHA 35k
ERE A4 Holrt ks %S &1L WAk FHlo] E4] Yhethe % 397 Es EAES sl tolol L

= SAIBHAL 7L A ARAe] A BIAES] 70| ] tholol 3o Wake
I Fokot 2R "og A FelRtar Ehal Agsh tolol e 8 HFe R SEAR &, 7 A9l
Srote 56 BHol digshe AR BDE HEsh= 234 tholol e H. 18l vA &
£ ™A 71&0l= BAloll(diagramming-R), 28<0] £ d AEE tho|oj 15 ZhrtolofA Fi7E $A

= %

j?_{:‘
il
2
30,
i
o

P}

AFs¥cHdiagramming-C; Figure 8).

o] IS A F oY B 2FH 02 Wi 271A] WASH HE W, 159 S5 A e tholoj 1ol
8402 A3 FolAA] AdE AE AD7FE AR Ao R FAS} Ho] 99Tt T3 tho|o] T3] 3k &
BA HAP S FO R HIAES] 710Xl A itk HollA L EEA 1 2 9 FIHARL HiA] A FARRE
5ol Q. SEATE ool A EA1%H Hie} Zo] 11 AufEe] o] 27]7X]|9] o Aofl= Zpol 7} UQME. S29] A-F- Tho]
o] 13 9] Wk 2793t A tolof e EA siaxt gt Wetol A -As] ARt Aol
£ 71 2154 vholol1eigo] {H 29] WAt 5-A]of Fsfi7l DDo| siigstltt. ¥hd S19] 739 Ai-& 3= 4
A4 tholof 1R B 1y F7tol R 1Dl o, o] F T 7] vholoj1eio] ¥ 2E olsfsHA
H Ao &4 DD sigstaict.

A 1-10] thet 20058 I 9 wA M| =9] o]Fof SHYE2 7 BCDo} Wol7t 22 =¥ 2= 1
Al 1-20 251t S13t S2+= A 1-1014] Z-8= U 42H ABC, ABD 2|, 4+ ABI, ADC, BHI, BHK,
BHF 52 3712 @519tk (Figure 9)°. ollollA= 2504 shiEo] Atid oz U &2 tlojoj 1y &
of] Zrogt 4H3 ABI, BHIE st o ofo|tolE F-fok= HollA9] tho]o] TS EAgHubA] Al
A2FE 9] 79 T IPgol A HE O] 2A Y Ei= YA tholoj o] TAER] gkotor, A1l Tt A9
BAlol 234 tholo] 1S E3l ZHIE sfigo] SR-=3ATh.

4213 ABI9] 7%, S27F 9A = 9 2154 thoo] 1 IE AX WA WAsHlth tholoj 19

o

7hars] &

Figure 8 S1’s diagramming-R and diagramming—C related to Method 2

LY\ s It o
7\
.. ‘ \\

6) Y0 XS 01T ZSX|0f| &k CHO|{ 2 0i|= Figure 2(a)0flA2t 20| & A, B, C, DH0] 2Hi2] £|of QIQAXIZH THH| 1-28 ELot=
IPEOIN WA A =9 Soff T2 ZE HE0 T YMHI0] L0
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Figure 9 Triangles included in S1 and S2’s final answer to
Task 1-2

Figure 10 S2’s diagramming—R changing both the spatial relationship between his body and the diagram and the di-
rection of his gaze

£ < o <. o
D G
1 1 — >
] < o ¢ < LS ¢
—
B H C N €S N «S
3 & Y +
Q ® < ?
S 3
N s N
. A Direction of . A
Student's * his gaze N
body [l (.

AJSHA Tz 20 E A8 B A E5A]9] thojol 17l 9] FFoll HEA T AeollA thE 0= kAo v
FS v 253 71829 Hdiagramming-R; ID; Figure 10(0b)). 18] 1 A MEAR T} ool 13- Al S-AgH
A2 2=t 179] kS HMA3] FHE FHoll(diagramming-R; Figure 10(0), A& AIZ F7}510] A2+ ABIE &

‘gotArHdiagramming-D; DD). ©] 3olA @ 712031 S54]2] W] tiste] 19] & A1) Wago] B
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¥l 245]917] o), tholol 13 ekt 10] AJHS] WS Figure 10] Stetol Lheki 23} 22 $4=
b EERS e
A F S2= 1ol AR4lo] A2 AT Shgto] kAL AT, S A= B We| o] 519] S A

ot

rE

AIE FASFItHdiagramming-D). S1- 7H2tA A2 271 SATE AH419] E5A] 919] thooj 1
THETHA o7} Rgt Zrhar? of Lol el HEQITh T1EAF S2= A oA Lofut S19] sksA] flof 1
I Z+EE 22 7171 A2 DBCEE MEA 23S A2 ABI Alo]9] 3Fs 27do] disl] Argsitt
(diagramming-C). ©] w], S2°] A& =31 IF S19] I7W7F ¥4 S271 423 ABIE Al SRS Wit fARRE
HIgFO 2 S| AsH= o] AT tHdiagramming-R; Figure 11). 18|31 S1:& “of~ S~ 51= F4 2|91 ZHEtAL
£ 5N A= 37 g Hoea= SRl

Aot &, S1:2 A8 E0= 47HY ABIO| S2AS AlGSA HHEA 0 2 Z oW A] “TH o]A.. o]A ojEA] &2
.. oA FZA] bt "2l AE s rHdiagramming-C: ID; Figure 12(a). 1| 5 3 Aol A HEE 219

bu mlo Az

%
H

Ay Eo| A& AHE Fon ¥ HE 0]50}%E](d1agrammmg—(3 Figure 12(b)). 12|11 S1L& “o]A0]Ao]A.. o}
Z7H o| A% o| A= ToP etal QA HA] AR HIE A= 12|11 4219 ABIS} BHIQ| 84S B2 A QA skt

Figure 11 S1’s diagramming-R while S2 sharing his answer

E F E F E F

3
4
D e G D GD G
‘ el 1 1 /| s 1 1
1 \ RS )
Bl T |H c B H (s B T7x c
/J 14
] 11
) "
/]
I
I ) K | .l K | ] K
(a) (b) (c)
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(diagramming-D; DD; Figure 12(c)).

o] AbzlollA 417+ ABI 91€ Al 31%6hd S19] AZ £o] M ARRE 3 HS 3l =2]Q1 A tholol 1
< AHH 07 dojitor, weba| T17} sl ofolt] o} & WasHA|  Zlo] st tholo 1 o] HIA] F1A] Ei=
=2149] T SRR = oA ZRIEA] b=t vt &2l 7he't A2 423 ABI9] &2 Tep k= IDEHR
A9 A#A I tholol L& AA F A2 9 S4dS Al TSk EA4lo] & DDE AgH=]7]7k4], 71
I F o= Aol A7 S1} oo 1] Ale] 9] QIAIEA A7|7F Aagith= o]tk o|AH tholo] 1 E &9
AR tholol 119 @452 FASIA7 = IPFof|A] SHEER tholo] 117 Alo]9] QIAEA A 2|7} S7FeHAY 2
Sh= 5] Hab7} of g 2 WEE QL= ol 23FA] dollA] SHEEC] EAZ 08 F ofo|HolE FAs| L
7t ol E5] FERF the AoflAl=s 23HA] ellA T SS9 tholof 1S QIAIEA A9
Hajo]] 23S o] BARIT

E

o)

ot

l‘>

2. T40101 220 Y 2boi|A] sHY-CIO[O{ 13 Ato12] QIMEH 72| Het

2704 %00l S17F S2 HASITL QIE ol XA 4:910] FEAS Fstel Wolrt B AR E e I
2-12 2] glo] 2L, BAH O ZE XAk Sh= 4] 2-20] Thslte] HAY ABDES} KA1
BHJIS] Wolh 2ekn St 5714 df1siA) SH4sialeh & HolAhe sl 3l o A 54t Tlolol
2 Bl Folth S8 LA B, = HA12H ACGE} 41219 CHIKS] Hlol7h 2tk H2.e 94 07]7
Slstel ololclole Sl e Folel shEe] cholol TS As) ateict

S1e 2wo] Ragt BRe 97] fjsh % AJZkE ACGES} CHJKS] Ztzte] o) ek 41249 ACGS}
CIKS] Ho] Ajole] A7t Bastche AH1E HAH o 2 QFslltt 1k AU e £ 417190] S et viE
o G AHA tolo] 1e)%e HskAFigure 13(), ‘OIS o712 oEA SA7F, o] 2 AAJACOS
171329 QKR §70k. 21 AFHHdiagramming-Ds ID). 124 FoJA 19) 2 € e o s

2422 477 SHEA] ehrhe LAutsi) “golel eka watgict. Tt o] w, A7 (KO} 822 wet
slshel $19] @ Zo] 4 C Fold 2] PRI 3500 AL X ee X 5ol 4 He o) 5%

—

Figure 13 S1’s diagramming while actualizing the triangle CHK

G G G
———————
—— A A
LG
D D \ D
NN\
c . c
B H / B H / B c
4 ’ \
’ 4 ’ \
4 4 \
4 / \
4 Y 4
/ 4 \
/ 4 \
/ 4 \
/ 4 \
4 r :
4 4 \
1 ] K 1 7 K | i K
(a) (b) (c)
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tHdiagramming-C; Figure 13(b)). 18|11 11+ AR HKE A& 188 Y(diagramming-D), ©]¥1all 4214 CHK
o] §HS v A 0 7 gl A5 | Al At diagramming-D; ID; Figure 13(c)).

o] AFoA T AZHES Sk IDERE, A2 % 234 tholo| 1Y AA, M= d4s} H 4713 CHK
9] & QAsk= D] o|2717H4], 1 3 F7toll S10] 4H2H CHKE AgA st | AI-R1 A2 &
A dlolERte 2= FEsHA AMEEA] gt} &, A C F2ollA H3d A £0] A H= ol55k= &2 to]
o 1Y AJRof| olu] = 47+ CHKOfl et 2Hil& 7HA|3l DDE Ffokal AU AY =& AT A& HKE
= A3 tholoj 1 |H o] 2=|A{of A =2 Aol =51 B 7Fs = itk Aol Tt HlofEof 3
ZH IASE B9l 78 7het 22 4] AHfA tolol 1S AX T T A2 AZHol Higt IDE
Fob sarsk= BRIl HER Fole A Hlom, 11 51t o A[of| A7} shAg} tho|o| 1] Ato]9] QIAIEZ]
A7} 7I7FB8 7 F oA Boj A= 7 R1 s A AU o | A giTh= Aol

A 3 A7+ CHKO 92 wHEs|A wet 12]d S19] ¥ Eo] o]HHol= 3 CojlA HZ ol 5 1AM
7 AR ol 5FrHdiagramming-C; Figure 14(a)). 12|31 T1i= 3 ASARE K7HA] M2& A T1=HA], “of7]
7] &2aL, o770 &4 4 QAL 2l A SkqitHdiagramming-D: DD). &, o] AlFollA] S13} tho]o{ 1
2 Afo]o] QIAEA A7t thA| 7RIt A & &= ok 181 WA T e @A | A2 ACKeH4F
71 ACGY &g WiZol ¥HEA 0 2 Qs A "ot ofi7} 9ff 22717 2kal S YA tHdiagramming-D; ID;
Figure 14(b)). &, P43} tho]o| 15 Afo] 9] QIAEH A7} thA] F7Ijt Zlolth

SHAH S10] 4748 ACKE FASIAZ] AL A AJ-ol|, S2= S13ke] HE9] oAk glo] Zydog Aol &y
A Wj9] tholofT1gls st QI T= "ol E7F et EAts ot AR BGE 4L 44 %E BCGY &=
2 2}g) gl &3t diagramming-D; ID; Figure 15). 12|31 359t S21A] tholo] 1o E55193ch.

Al F 2= “@Al°], FrH o], Fojl"tar 7| A JF . o] AHZIA| = S1-2 A EA41%E 42 ACKS] o
7 olF= F7HAQl ofoltolE x| Fslal FAEo] A S29] QXE &2 S1& A2 ACGY] = o

Figure 14 S1’s diagramming while actualizing the triangle ACK

A Tt
\ \
D \ \ D
\ \
\
B 'y C B \\ C
AN \
\\ ‘\ 3
\ \
\\\ \\
AXY
\ \
\‘ 3
| ) K | ) K
(a) (b)

7) ORI Of CHS0YIA] S22 AR THO|01 12U 7He2te) Zit= & J19 SO 712{A Fats| 2fol=|X| =Lt & GH0fAE AR KRS &
Asfer BYHQ! ¢ SZ0IA Z/chet Yo7t SfA| o= H0lIA HIOIHE 220Xt 37| 20 7Hu2tel HX| /x| & 2 He{of Heto] AU
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Figure 15 S2’s diagramming-D while actualizing the tri-
angle BCG

Figure 16 (a) While S1 was tracing the triangle ACG (diagramming-D), the tip of S2’s pencil was flying obliquely in
the air over S1’s worksheet (diagramming-C). (b) S1 actualized the triangle CGH (diagramming-D) after
sweeping the line segment AH (diagramming-C).

¥
A
\
\\
\\

L)
(g

| 1] K

(a) (b)

2} 8= A4 voloj 1y} A “of, & 4 BE oEA oFiE W U7 ekl S2901A] S=g5kee] A
Fol9tHdiagramming-D: ID). &R} S2+= ‘o7t IAT Egob ekl gohy, S19] E5A4] §] 3oz g &
<= FSHA T Foll 1AE (S19] YoM BiEtE S ) ol % W] AHHo R FFEs AAAE FHFT
(diagramming-C; Figure 16(a)).

27} S12 “ol2A =T HEUTE ZHE AR GHE 19 HA “of, Wislofl'ztar o3t
(diagramming-D; DD). L& 1L WA = 2530} 9 A7 ORE “ofslstst, o4 & ¥, o & 3.2t
I Agsh AEE 3 ARRE H H7HA] ARe w249 volol 1 Fet 7 429 CGHO 2=
HEE &5 2 Gt diagramming-C. D; DD; Figure 16(b). Z18H] RHA] &, 4% CGHY 422 S &sd
S19] d=ollA mlart A BlufsiR| Il &= £erF HAF =AY, T S200A “olA, FEo= WFe”
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2 Zom A71Y CGHE} A7Hg ACKS: ThA] whe == 58] At diagramming-D: D). oJo] S2
7} Slo] Shat ke BAz9) o] Bo] FSIA] HEA, S1 42 Mol $20] 854] o] olof1go] AR AC
2 9 ¥ Bl SO of), A B A HE ol 5AA WA PF-E Fol 47K CGHE Btk ol
diagramming-D; ID). ©] 7go] Exl §10] Weke gglo] 22 Zadlw ARl ojxglon sl Wake
A AR 25k I9IeHs ol 19 tholol s Alo]o] QLA A7} HolAl Zlo] ShelEich. Tt s
= 9] o @7 FoI7" 2L 3o, A1k ABS} 4178 BOGE] 828 5113 mdiagramming-D: DD), %7} 24<
o 519) 252 FHAFA.

o] AR $27k Wz ofolelolzt S1olA] OJme} kA F-4HT 1 058 Tl AASI7AS 74 Bt
of $13} Tholo] 1 Ate]] QIAIEH A2 WIshs - o5 Aolc & S1E 44719 ACGO] Thet IDe] ofshaA
e ol 22 200 WS Se7L, $29] A tholol o] B71AIR Wkl Al 4719 CGHE 84
ol WAL 2%, i A7) E Bbelz 2410 HAS delu] 28] vhol 27174 St 2, o] A1zl 1= %
A10] 3 B2 DDO] ofs1A) HSTk & 4 9k, 12 o] ) 47 CGHE| S48 v o sialshd 1o
233 toloj el 3 Fkel AAZEO R QAEA AL} WSSk 27 50] BAFT 3, 315 tholol a1
o] Zshiz ARoIAIE S4lo] 711G S13k Tholol1el Ate]] Q141 A2z} colol g 34 E5o] 4
A} 5713 Aol 1 2R A tolol 1l Fof Tk S10) 14 W &8 Lol S So] AAH AAH 4
of g}, 12]31 T10] ST OB A7ISHe el o] Slelel

V. =0 U A

# AT 55t TAGH BRSPS tolo] 1eHo] 5] 5t Sieg AU AL tholel
2ol B3k Chireletean VS 8102 BASlGIE. gt olefat tholo] 1w B3 43} 81 Tl H 53
3} tho]o] 1) Alele] AINEH Ae]rt ol A MISH=AIE A HSIek. o] B thet 2L F b AEL

2% A

A, SIS Thst 7@ 2] tholol o] Foish= IgollA] Foi7l tholo| a3o)] &R okd A F %l
5814 tid A1 AASIAF o, o] F Bofl AR =514 ofolt]ojE AT 5= Ut 3] SHAE0]
0171 tholo] 15 fjof] E& 10| HAok= 23 H tholo| TRyt ofyet A 1A 0 7 A5 AEoke A
2] 9 47 ] tholo| 12 FA| SPYEC] Lol JlojA A Al AT 33ttt o] ERIEY A& &
SHPEL ofu| A2 HAo] F7tE|o] Qlgol WAskA] Fold M2 ofo|t]olE A -2 YA e tholo]
el Frofok= #gollA WAsk e FoH, AR SiE-E F-Rohs IPgoli EE- o= Tojx] At ofzt
AR RN AAA FA] ks Hzo] THEE Q.

ot A+t Aik= sHYEC] 433t tholo] 1 o] AIFEERTE ofdet A7|o) o|277HR] 9] B A A A
A|9] %84S HojZtHChatelet, 2000; de Freitas & Sinclair, 2012; Thom & McGarvey, 2015). Sl 12}A]
S AtEolA 5 shAYo] A UE9] gt IS Bl mERt 254l tholo] 132 o] o2 Ao] FUSHA]
Tk SIS 7719 tholo] 1 oA JAHA QL o] @AS} E a1, T1Alo] AR Eete] YR E A7 7t
A 9] oofli= T3 Aol 7} QIitt. o]t T2 AHl= XFAQ1 A3k AREERA] tholo] Tjio) el AEH
Q1 ¥ TS AlAbolm, 1 2441 3 AA7E e T E ofsfiol] 2784 JTS gtk A B

fi

0|
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L=

A4, =0l toloj1ge] Froish= IgolA ST tholo] 17 Ale]] RIAEA ATl FAHoRE {4
7| Hoh J5H o ® Hakstal QUSlth 53] 2344 9 Al s} tholo 15 Ato]o] QIAEH AR} &1t
20 g A2 ofe|t]olE WHs= ARdE Bl Al SEATL olul MEE B HEg EQ0shH ThA| "ol
= 59 9529l ¥zt B2 F HolEth oA 9 & AtolA AT E AlFoflA SIS BRI D9} 44
Q1 DD AfolE ¥52og @71 tho|o]a@zke] Aeakgo] Zofatal AATHChen & Herbst, 2013; Thom &
McGarvey, 2015). ©]2{3t A Bilk= F2 7]1E Ale]oflA] o]Foix]= thslof] gt RAo 4 8= 4=
2 Azle] 7igo] QITE-H|17E AA|7} P91 S0kl Qi thololT1diY EES E45k= Hlofl oM E Fa%t
A=2E AT 4 Arh= A& HolEHConlin & Scherr, 2018).

o7} o]e} 22 tholol 1Y a4 9] QIAEA Ae] WSTE tholo] 19 ApH|9] £44] 3Y9]/do] toloiL
Ay S5ollA AEshe A} TR 0] =9]5hE: 4= AtHde Freitas & Sinclair, 2014). & Aol 4 s
ol A eHgEo] ARl = EE A o 152 A £0] FFol= HE= S0l tholof T1giof ZkE A
< WP k= WRFO R o] RO AL, ulR] FpojRl oyt AE-Z Fo} Ili= AA Y R2lol= 497 Eth £ D
2 AEE A S04 sHIE9] AF Eo] FoiX vhojo| 1] Aut Wk wet ZF]ols BEE2 et g0
= A tholof 1ol ofstal Q= s E2A P1d= A tholo] 1] Ato]of| whEolX]= Q1A EA AE
7Fold HIZAZQ] 37k o] FaL A 7] tholo| 15 AHA|9] g9Ado] Y7 Fat A-ERt AotEA s stE 4= U

=
p

h - =
o} 0|9} 22 2 AgdE0] SHEEY HRA TS 2 A4l o)1l QIA1 AR SHat At A[UH Aof ¥t
5}9)(e.g., Palatnik & Dreyfus, 2019; Yim & Park, 2002), tro]o] 138 x}A4|9] B34 9] ek 7F35H= totzlQl

A2+ AlsRtt,

OO & 2 ALO] Ak 8RR AEAQ1 =5k} BofA19] tho|o| TS AR AP ATe] At
£ 59| 5t Sy oA Holof iy A2 EHgRItHMenz, 2015). SH8E2] 8t S HA| 159
Al oA o] H7HA] BA] P MEL 55H thid F Aol gt S 873 HoflA] ARt Eof|A
O] 81l Az IO = & 4= Qtklee, 2015). & A-ollA thojoj1efrdo] =3ke T8 TA| 4=38of Zofgt o}
NS FAARI =818} o] Ztofshd A e PRV IR| 2 et Sl ZHA] 15 A “©A] T1EoF (Menz,
2015, p. 212) FoH, tolo| 15k QIAEA AZ|9] AF52Ql W3S AX MR- ofo|t]olE WHT 4= U
t}. o]of| whe} 428} WAlof|A] SAYZONA o) Aok Sk W A2 thol o] TS TR AR i e 2 A9
olo] 1o &Il = XA FEaUrl= A1 I o2 A7) of g}, Tt =20 QIAEA Aol E24
91 A5 Ao Hojauir k= BlAA Ho] 1 f-52]Q1 Ig 0 2 A 112flof SHtH(de Freitas & Sinclair, 2012; Lee et
al., 2020).

{7, & AollA TRt SHEE2] tholo 12 AlS 7hs e Al 0 & 1 H 5HA i) 9 WAV S A
Sk AR HHA 0 & A55hA] giottt. SHEENA Z710] 2017l tho|o| 1 TE50] AAR T17 Ao opdo®
Eo1 EAAR oA IFgollA HolA| Od A ] FlolojE EEilom SiEo] AR 4R EHH
RS Ao ATt HolA ©A] 2837 A o] Apdof] HEA] B9kt Al tholo] 1He SHEe] &
o] a1 A1A| A1 tholo| L& Fofl A& 0 & Wsletal MEA st ek et Role] £44
Z44"(de Freitas, 2012, p. 33)2A] JTsith. 1 2ol a3t tholo] 15 Ato]9] QIAEA A= 9520

= Wisfelglon of= olo]1ge] BUH Bolgel AF 4 G T AT,

rlo K
o

i
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o, A Tl Holdt SHIE & RRS T oo 2 AgIThs Mol AT Ake AushAlE
Hofl g Zeck. w3t ] wierel Wefuals el

531 QU] Tzl ol 4l tho]o] 13 5B A
o}, Chatelet7} AAIZ 3hAF 4 ARISL: ofefe R 2 IS 715} ool FRIA] Ptk oM Foazalis
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