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ABSTRACT

Task-based language teaching (TBLT) has received significant attention from both researchers and practitioners of second
language learning. This approach has been reported to be effective in various contexts. Studies on the teachers’ perception
on TBLT have also been conducted. The results inform the perceived benefits and challenges of using TBLT in teaching
context. However, very few studies have investigated the teachers” perception in Indonesian context. To investigate the
perception, a qualitative research design was employed. Three female English teachers of a vocational school in Malang,
East Java, Indonesia were the participants of the study. Before the study was conducted, these three participants were asked
to attend a training or coaching on TBLT. At the end of the training or coaching, they had to design a TBLT lesson plan
which later were used in their real teaching to their students. After the whole training or coaching was finished, their
perceptions about the perceived benefits and challenges about TBLT were investigated through focus-group-discussion
(FGD) and individual interviews. The data were analyzed qualitatively and resulted in findings that fell into two categories,
namely benefits and challenges. The benefits were this method (1)) was considered to be the ‘right’ approach, (2) actively
engaged the learners in their learning, (3) was relevant to the current curriculum, (4) increased the learners” motivation and
(5) provided “scaffolding” method for leaners” use of the language and accomplish the tasks. Meanwhile, its challenges
were (1) its time-consuming preparation, (2) complicated and confusing features of a task, (3) complicated implementation
of the scaffolding process, (4) doubts or questions about “get-it-right-at-the-end approach” and (5) irrelevance of this
method to the exam preparation.

Copyright@2021, Teguh H Saputro, Aninda N Hima, Rafika R Farah

This is an open access article under the CC-BY-3.0 license

Keywords A Task-based lesson, Benefits and challenges, English teachets, TBLT

How to Cite Saputro, T. H., Hima, A., N., & Farah, R., R. (2021). Benefits and challenges of doing task-based
language teaching in Indonesia: Teachers’ perception. KEMBARA: Jurnal Kedlmuan, Bahasa, Sastra dan
Pengajarannya (e-Journal), 7(1), 104-117. doi: https://doi.org/10.22219 /kembara.v7i1.15805

INTRODUCTION

Task-based language teaching (TBLT) has received significant attention from both researchers
and practitioners of second language learning (Douglas & Kim, 2014; Grant, 2017; Tan, 2016). As an
approach that is developed further from communicative language teaching (CLT), TBLT also
emphasizes the importance of learners being taught communicatively. However, the difference of them
lies on how TBLT defines what a task really is and how a task sequence is designed and developed (East,
2012; Ellis, 2003; Nunan, 2004). The effectiveness of TBLT has also been reported in many contexts
(Gilabert et al., 2016; Grant, 2017; Norris, 2016). The strength of TBLT in promoting natural learning
in the classroom context seem to be the main factor of its effectiveness in enhancing L2 learners’ skill
(Ellis, 2003, 2009, 2015; Shintani, 2011).

Despite the effectiveness of TBLT reported in a number of studies, the issues of designing and
developing a task-based lesson is still significant from teachers’ perspective. Some teachers feel that
designing a task-based lesson is very complex (Carless, 2009; Sheen, 2006; Shintani, 2011). The
complexity here comprises (1) understanding the nature a task (Ellis, 2003; Willis & Willis, 2007), (2)
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designing the sequence that integrate a good scaffolding technique (Révész & Gurzynski-Weiss, 2016),
(3) a distinguished way in teaching forms (Douglas & Kim, 2014; Tan, 2016) and (4) doing assessment
(Douglas & Kim, 2014; Willis & Willis, 2007). With regard to those items of complexity, some teachers
are not confident and reluctant to employ TBLT in their teaching.

In addition to the challenges, many studies has also reported the perceived benefits of TBLT
(Douglas & Kim, 2014; Grant, 2017; Tan, 2016). Most of the benefits derive from what and how
teachers perceive a task-based lesson implemented in the real class. TBLT way of providing a natural
learning environment for L2 learners is deemed to be the prominent factor that contributes to the
teachers’ perceived effectiveness (Andon & Eckerth, 2009; Van den Branden, 2016). Further, the fact
that TBLT refers all its practice based on the second language acquisition (SLA) theories and research
is also TBLT’s strong point to be considered in L2 teaching (Ellis, 2003). Those factors are
acknowledged by teachers. They can also find that learners can learn to use the language more as they
are exposed to meaning-focused tasks and increase their motivation on learning it day by day (Pietri,
2015).

Despite that it has been a number of studies exploring the perception of L2 teachers about
TBLT, only few discussed it within Indonesia context. This is deemed necessary to explore the
Indonesian context in relation to TBLT as the findings of the L2 teachers’ perception in Indonesia about
TBLT was still mostly about the strength or benefit of TBLT in theoretical context. This study offers
not only the benefits, but also challenges of this method in a very specific context after the teachers have
had some trainings about TBLT and try it out in their classroom. Therefore, this study aims at
investigating the English teachers” perception, by exploring the perceived benefits and challenges, about
designing, developing and implementing a task-based lesson in Indonesian context of English teaching
and learning. This study contributes to the body of knowledge in the field of TBLT and, at the same
time, explores the Indonesian teaching context. In addition, it is also expected that the study will provide
an insightful information for teachers who might currently implement TBLT and even newly start the
method.

METHOD

This study was carried out in qualitative design. The qualitative research design was
employed to explore the perceived benefits and challenges of TBLT from teacher perspective. It was
also important to point out that the design would give comprehensive understanding of this
particular topic being investigated. A case study design was also the nature of the current study as it
investigated a particular phenomenon in a particular institution that involved three research
participants. Focus group discussion (FGD) and interviews were the technique used in the study to
explore and elicit the qualitative data about the perceived benetfits and challenges. The FGD and
interviews were conducted after a series of training or coaching on Task-Based Language Teaching
(TBLT).

The study was carried out on January 2020. It involved three English teachers in a private
vocational school at Malang, East Java, Indonesia. The teachers were all female and aged between 40-50
years old. They had relevant academic background to be English teachers. They earned their bachelor
degree in English Education from private universities in Indonesia. They had been teaching English in
the vocational school for averagely 18 years. Related to TBLT, they were firstly introduced and exposed
to TBLT on the TBLT training and coaching which was a part of the study.

The vocational school in the study was located in Malang, East Java, Indonesia. This private
vocational school had six vocational fields to offer, namely (1) Machinery Engineering, (2) Light Vehicle
Engineering, (3) Electrical Engineering, (4) Motorcycle Engineering, (5) Computer and Network
Engineering and (6) Nursing Assistance. The curriculum employed in the school was The Revised
Version of 2013 Curriculum (the recent national curriculum). In this curriculum, English was taught in
S teaching hours (250 minutes) in a week. Based on the preliminary observation, English classes were
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conducted somehow traditionally in a way that they are exam-driven and teacher-centered although the
national curriculum recommended a more communicative outcome based and learner-centered English
classes.

Prior to carrying out the research, a TBLT training and coaching had been conducted as the
implementation of a project of community service to a school. This project required the project team to
provide community service to a school that had situations or problems that could be “overcome” or at
least “treated” by harnessing the expertise of the project team. TBLT training and coaching was chosen
as the way to overcome or treat the English teachers’ problems of learners’ low achievement and
motivation in learning English.

The training or coaching was divided into two phases, i.e. the workshop and implementation
(practice) phase. The workshop phase aimed at giving the teachers basic knowledge and skill in designing
task-based lesson. In this phase, the teachers had to follow 16-hour workshop which comprised four
sessions. The sessions were (1)) workshop on general understanding of TBLT, (2) workshop on how to
determine the TBLT-oriented communicative outcome from the teaching goals, (3) workshop on how
to select the materials, develop the task sequence and design the assessment in TBLT and (4) workshop
and mentoring on lesson plan design and development. Each session was conducted in four hours.
Meanwhile, the implementation phase required the teachers to use the lesson plan they made in the
previous phase in their real classroom. In this regard, each teacher did only a I50-minute session to teach
their students using TBLT. Further, only three classes were used in the implementation phase. They were
(I) Computer and Network Engineering class (2) Nursing Assistance class and (3) Motorcycle
Engineering class. The justification of the class selection was that the three classes were deemed prioritized
classes by the teachers as the selection were mostly given to the teachers to make. It was mainly based on
the aspects of the availability, the teachers’ convenience and the students’ level. All the classroom activities
were video-taped so as to provide ways for the teachers to recall what happened in the classroom in the
research process.

As the current study attempted to investigate the perceived benefits and challenges of the
implementation of TBLT, qualitative approach was taken to provide more detailed and deeper findings
on the subject matter. The data were collected by focus group discussion (FGD) and interview. The FGD
was conducted in the first stage in order to get the common or general perception about the subject
matter. In this regard, three participants attended the FGD and discussed the benefits and challenges of
TBLT implementing in their teaching. The whole discussion in the FGD was audio-taped. After the
FGD, the individual interviews with each teacher were conducted for in-depth investigation of what had
been found in the FGD. Also, in case there might be anything that the teachers could not express during
the FGD sessions. The interviews were also audio-taped.

In term of the data analysis, the data were analyzed iteratively. As stated earlier, the FGD was
conducted on the first stage. Therefore, the recording of the FGD session was scripted. The transcription
was then analyzed qualitatively to elicit the emerging themes and supports for each of them. Next, the
analysis results were used to construct the questions for interviews. After the interviews were conducted,
the recordings were also scripted. The analysis of the transcription of the interviews were used not only
to triangulate the results of the FGD, but also elicit any possible emerging theme. At the end, the findings
were based on the triangulated results of both FGD and interview transcription analysis.

RESULT AND DISCUSSION
Result

The results of focus group discussion (FGD) and interviews are divided into the benefits and
challenges of doing task-based language teaching (TBLT).

Benefits
I. TBLT was perceived as a ‘right’ teaching method or approach.
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The teachers considered TBLT as a good and ‘right’ teaching method as compared to their
current way of teaching English to their students. They defined ‘right” as this method or approach had
provided better learning opportunities for their students. TBLT was perceived to be able to involve
students in meaning-focused activities in which feedback could be obtained not only from teachers, but
also from their classmates. Also, the students had more time to use the language during accomplishing
the tasks. Previously, in their Pesentation-Practice-Production (PPP) way of teaching, the teachers felt
that they talked most of the time while students were mostly still less active in the class. Most of the time,
in PPP class, they needed to always lead the students and ‘police-monitored’ them all the time. This did
not occur during the implementation of TBLT in their class. The students were mostly monitored by the
tasks and classmates as they had to finish it while the teachers could play more roles other than just a
police (monitoring), such as an assistant, a source person, a consultant, and other more meaningful roles
in accomplishing the students’ tasks.

"I feel like my students learned more during their class when we used TBLT. They discussed with
each other, talked about certain difficult words and found ways to deal with any difficulties. It was obvious
that tfzey enjo}/ea’ the class more than the way I had a]wa}/s used, the PPP.” (4, FGD)

"I could do more interesting roles than just monitor them all the time, scold those who did not do the
activities. You know, it could be so tensed. That day (TBLT practice), I found myself somehow merged with
them in ﬁnz's/zmg their tasks. So re]axmg and fun.” ( B, Interview )

“It’s been a while I don’t see them so active in the class. Previously, I would always remind them to be
active, like 1t is good to be active for their future. But, you know, it 1s a hard thing to do as a teacher. So, 1
guess TBLT made 1t.” (C, FGD)

2. TBLT actively engaged students in learning English.

The features of the tasks and the design of its task sequence encouraged students to actively
participate in the teaching and learning process. Seeing the way the tasks and task sequence were
commonly developed, the teachers had the impression that they were rigorously designed and developed
in a sense that they would engage the students in such a way that the students would learn a lot of things.
In this sense, the teachers some had been convinced about the effectiveness of TBLT in engaging the
students in their class even before the implementation stage was carried out. In addition, after the
implementation stage, the teachers had acknowledge the capability of the tasks and task sequence in
promoting an engaging class where the students were an active learners as they had to accomplish the
tasks.

“It is really a very thoughtful way to design and develop the tasks. I myself might not be really confident
that I can do it. TBLT promotes more active ]earmhg that for me will engage the students eﬁfectz‘ve]y. 7 ( B,
Interview)

“I'm not surprised that the students will be actively engaged. The design of the tasks made it possible
for the students to actively participate in the learning.” (A, Interview)

3. TBLT was deemed relevant with the current curriculum in Indonesia.

The teachers posited that TBLT main features and concepts were in line with 2013 Curriculum’s
main features and concepts. 2013 Curriculum was Indonesia national curriculum for elementary and
secondary school levels. This curriculum emphasized the learners” outcome, learner-centered learning, and
learners’ systematic plan which were wrapped into a concept of ‘scientific method.” In this regard, the
teachers believed that the six features of a task that comprised work plan, focus on meaning, real-world
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process, four language skills, cognitive process and communicative outcome are to certain extent relevant
to the concept of “scientific method.”

I strongly feel that TBLT might be what our 2013 Curriculum demands us to do. TBLT is so much
about learner-centered teaching. You know like the students should be the ones using the language for certain

purpose of teac]zmg, 7 ( C FGD)

T do agree. Also, in TBLT we have workplan right? It is just the same as I learned it in the national
teacher training that to do scientific approach in teaching and learning process, the students should be allowed
and encouragea’ to a’eve]op a p]an to achieve the goa]. 7 ( A, FGD )

“I would not personally tell you that they are the same, but I could see the core features are somewhar
the same. The way the students are assessed seems to be similar too. TBLT and 2013 Curriculum might have
the same prmap[es, ( A, ]nterv[ew)

4. TBLT could increase students’ motivation in learning English.

The teachers’ opinions about the students’ motivation that seemed to be promoted by TBLT
were mostly based on the implementation stage and the students’ opinion after the implementation stage.
The teachers acknowledged that TBLT could increase their students’ motivation from their students’
enthusiasm in the class. They noticed that the students were engaged and enjoyed the class. Despite the
fact that the engagement and the enjoyment might not be sufficient to conclude the dynamic nature of
motivation, they both served as positive signs of the students’ motivation. In addition, most of the teachers
reported the students’ positive attitudes towards the implementation of TBLT. The students themselves
told the teachers that they found the English class was more fun and more interesting than their previous
ones.

“I would say the engagement and how the students enjoyed the class are the fact that I could say they
are highly motivated.” (A, FGD)

“Two of us (the teachers) met them on the next day after the TBLT implementation stage. They said
that they were excited and they really enjoyed the English class they had.” (B, FGD)

S. TBLTs scaffolding helps students to “use” the language and “accomplish” the tasks.

The design a task sequence was known to have the scaffolding aspect that helped the students to
accomplish the target tasks. The teachers were full aware of how the scaffolding concept was employed
in the design of a task sequence. The scaffolding aimed to give students sufficient input necessary to
prepare and equip the students to go through the task sequence. The teachers, in this case, believed that
this scaffolding aspect is one of the major factors that made TBLT could elevate the learning value. They
also noticed that the scaffolding design in TBLT was quite challenging to make as it would not allow
explicit form teaching as the form of the scaffold.

“I would tell that TBLT is quite different in a wa 1y 1t pro yides the scaﬁ(o]dmg. [ have to admuit that it
is not easy, but surely good for students.” (A, FGD)

“Yeah, the scaftold does help the students to do task by task, very helpful, but as a teacher, I would
say it 1s not easy, quite c]za]]engmg. “ ( B, FGD)

“The best parr of TBLT for me is the scaffolding part, all the tasks should be well related and
connected, It will surely help students to deal with the targer task. It also means that it helps the students ro
learn more. However, I would sa 1y that it is C]za[[engmg. ” ( C, Interview )
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Challenges

I. TBLT was time-consuming in terms of the preparation

Most of the teachers showed their concerns on the time seemingly needed to prepare a task-based
lesson. As compared to PPP, TBLT indeed required more time for the teachers to prepare the lesson.
One teacher shared that a process of making a task sequence from the target task and build the facilitating
tasks based on the scaffolding concept seemed to be challenging. Further, each task in the task sequence
should meet the six criteria of a task in TBLT which made it even more challenging for the teachers. They
also reported that their other works than teaching made them less confident that they had a lot of time
to design a task-based lesson.

“I don’t know, I mean TBLT is good and I think it’s very suitable with my students. But, the
preparation time to deszgn a task-based lesson can be very ]ong and cba/]engmg, Teachers here have a lot of
tbzhgs to do, like administration jobs that made tfubgs seem very hard.” ( C ]ntez‘vz'ew)

“The criteria of a task, I should think of them to make a good task. Also, how to sequence them
without an 1y exp][cz't grammar or form l’egc]u'ng, I was Just Wonc{ermg how man 1y weeks or even months I need

to prepare everytfubg, 7 (A, Interview)

"My biggest concern is the preparation time. I guess it will be time-consuming as to design a task-

based lesson. PPP is wa 1y s[mp]er in terms of the preparation. 7 ( B, FGD)

2. Understanding the features of a task was quite complicated and confusing

The six criteria of a task were perceived to be confusing and complicated by the teachers. During
the FGD and interview, the teachers were repeatedly asked about how they understood the six features of
a task. They mostly found them overwhelming in a way that they had to think of those six criteria when
designing a task, not to mention that the concept of the criteria itself was still confusing for them. They
mostly still had questions on some criteria, such as workplan, real-world process and communicative
outcome. They could help comparing TBLT and PPP in terms of how easy PPP activity could be
designed and developed.

“Well, the six criterra of the tasks themselves are not easy to understand. I mean, after you understand
them, you need to be able to make one which is the most difficult one.” ( B, ]nterVI'c‘W)

“I am stll having problem with the criteria of real-world process, workplan and communicative
outcome. You know, they are easy to be defines but once I tried to make a task, I found myself struggling.
And, tglldng to you ]ze]ps alot” ( ‘A, Interview )

“The criteria of workplan and communicative outcome are somehow confusing for me. I know that
workplan is to give choice to the students and communicative outcome is to aim to learning outcome beyond

the ]gzngugge ( forms ) But, I still cannor say them easy to be Ilmp[emented. 7 ( C, Interview )

3. The scaffolding method was not easy to implement.

Rather similar, the scaffolding concept in TBLT was also deemed somewhat easy to define, but
difficult to implement. The teachers were not used to define scaffolding as a “no explicit form teaching.”
They had used to think that the scaffold could be in the form of teaching forms before the students did
the language practice. As the scaffold in TBLT should also be in the form of a task, most of the teachers

found it challenging when it came to put it into the task sequence design.

“Another issue that is related to the issue of the six features of a task is the scaffolding which I think
1s superb, but also challenging. I need to think every task through so they could scaffold one ro the next one.
[t is so C/za//engzhg and somehow ditficult. I think I need to learn more.” ( ‘A, Interview )
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I would say the scaffolding is really challenging for me. PPP again 1s simpler. It is easy to get it and
use. SCaffo]a'[ng in TBLT is also a task and a task should follow the six criterias.” ( C, Interview )

4. “Getting-right-in-the-end” remained a big question.

The fact that TBLT required the teachers to teach forms explicitly in the end of the task sequence
was a new concept to the teachers. As stated earlier, the teachers previously had taught the forms to the
students as the scaffold to the practice and production stage as commonly done in PPP approach. Thus,
the teachers still doubted the effectiveness of the “getting-right-at-the-end” approach in TBLT although
they had been informed the justification and benefits of this particular approach to the students’ learning
and acquisition.

“This teacfubg grammar or Vocabu]ar}/ n the end of the task sequence Is somehow 50:50 to me. I
mean, I have gor the reasons of how this way can help the students to learn more, bur you know part of me

still considers it to be taught at the very beginning. But, I am not sure.” (A, FGD)

“Yeah, 1 agree with her opmion. [ think I need to try it more. I am afraid that the students m{g[zt not

be able to catch all the points to be taught in the explicit teaching when it is given at the end of the sequence.”
(B, FGD)

“This approac/z s justiﬁed well justiffea’, Students could notice therr mistake and t/m}/ could make
sense of it. It 1s just me who probably is not ready yert to do the change.” (C, FGD)

S. TBLT was not an approach to prepare students for an exam.

As the teachers in this school focused more on the national exam, they found that TBLT was not
suitable with classes that were going to face the national exam. They argued that TBLT seemed to be
good for the first and second grade students who were yet facing the exam, but the third grade ones should
be taught using the conventional way to get them familiar with the test items in the exam. The
conventional way here were either the PPP or mostly test-preparation teaching,

“For learning of how to communicate, TBLT is a perfect teaching approach. However, I am not sure

that 1t can be good for the exam preparation. I need to focus on the test items and how the students should
do the test.” (C, FGD)

T agree. I mean, it is very appropriate for the students in the first and second grade. They do not have
to face the examination test yet. But, for the third grade ones, I have to use technigue like PPP or maybe test
preparation one to teach them.” (A, FGD)

Discussion

Most of the literature on TBLT has suggested its benefits and effectiveness on the L2 learning.
This current study revealed that that TBLT was perceived to be a ‘right’ teaching approach. This positive
perception about TBLT has been well reported by quite a number of studies from various contexts
(Andon & Eckerth, 2009; Carless, 2004; Edwards & Willis, 2005; Ellis, 2015; Van Gorp & Van den
Branden, 2015). Most of them argue that TBLT is able to provide natural learning and, thus, create better
learning opportunity and engaging learning atmosphere (Ellis, 2003; Nunan, 2004; Willis & Willis,
2007). The natural learning was promoted as the design of a task-based lesson involves learners to a more
meaning-focused activity to achieve a certain communicative outcome. This indicates that during the
lesson, learners are engaged in meaningful tasks or activities without any explicit form teaching just as
how people learn language in a natural way. Natural learning, in this case, has been claimed to offer more
values in learning a second language (Ellis, 2003, 2015; Li et al., 2016). Offering more values also means
providing better learning opportunity. TBLT with its all features within the tasks and task sequences help
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the learners to pick up language in a way that the process is more implicit and thus allows possible more
language to be learned other than what have been targeted by teachers (East, 2014; Mcdonough, 2015).
In addition, the possible feedback given by peers and teachers during the meaning-focused activity should
also be considered as the positive value for learning. As working through tasks in a task sequence, learners
are likely to both give and receive feedback that might be in the form of the topic and/or form (Boston,
2008). This particular feedback is important for learners in terms of helping them to both mine and
notice the language items during the process of accomplishing the tasks (Crabbe, 2007; Long, 2005;
Nation & Macalister, 2010; Van den Branden, 2010).

In addition, the better learning opportunity promoted by TBLT is mostly to be in line with
learners” motivation in learning English. As learned from the findings above, the teachers believed that
during and after the implementation stage, the students were highly motivated. Although the arguments
for the motivation were mainly based on the teachers’ observation and students’ positive response after
the implementation stage, Dornyei (2005) explains that they can serve as the pre indication of current
state of the motivation. Meanwhile, empirically NamazianDost, Bohloulzadeh, & Pazhakh (2017) and
Pietri (2015) have each done an experimental study on the effectiveness of TBLT on their learners’
motivation. Both reports that applying TBLT in the L2 classroom can increase learners” motivation. Some
possible factors have been explained previously, that TBLT promotes more natural L2 learning that
encourages learners” engagement. This engagement is commonly associated with high level of motivation.
Further, as tasks in TBLT are carefully designed to facilitate the development of learners’ cognitive skills
(Ellis, 2003; Garcia Mayo, 2015; Nunan, 2004), learners’ success in accomplishing tasks in a task
sequence is considerably a high chance. In this case, a sense of success can always be achieved by learners
(Shehadeh & Coombe, 2012; Van den Branden, 2016). Eventually, the sense of success leads to high level
of motivation (Brown, 2001; Daornyei, 2005).

With regard to facilitating the cognitive-based learning, a task-based lesson is designed and
developed in a way that follows the scaffolding concept (Willis & Willis, 2007). It means that former
tasks scaffold later tasks so as to help learners to accomplish all tasks in a sequence. Most of L2 teaching
approaches acknowledge the significance of scaffolding due to the fact that L2 learners should be provided
with such necessary and relevant supports during their learning (Mirada, 2007; Nation, 2008; Nation &
Macalister, 2010). However, the difference that TBLT has in terms of providing the supports is that they
cannot be in any form of explicit teaching, but communicative tasks. Again, it is relevant with the notion
of natural learning. In this regards, learners are expected to mine the language and topic supports necessary
to equip them to do the next tasks (Willis & Willis, 2007). As the mining process is facilitated by
meaningful tasks, teachers should be aware that their tasks should embed the language items and topic
that learners need to mine. Also, the cognitive demands should be carefully implemented in designing a
task sequence for most effective learning (Robinson, 2001). With all aspects being embedded in a task
sequence, it is not surprising that the teachers in the current study felt that the concept of scaffolding in
TBLT can assist their learners to use the language and accomplish the tasks.

Another point about the benefits of TBLT in the current study is the relevance of TBLT to
current Indonesia national curriculum. Minister of Education and Culture No 160 of 2014 about the
Implementation of 2006 Curriculum and 2013 Curriculum states and regulates the current Indonesia
Curriculum, namely 2013 Curriculum (Rohim, 2015). This national curriculum employs a scientific
approach which advocates the outcome-based, learner-centered, and cognitive-based learning. The
approach falls into three practical teaching methods, namely inquiry-based learning, problem-based
learning and project-based learning (Rohim, 2015). These three practical teaching methods have the same
concept as TBLT as we can learn from East (2012), Ellis (2003), Nunan (2004) and Willis & Willis
(2007). Both TBLT and 2013 Curriculum are based on the outcome-based, learner-centered and
cognitive based learning. Therefore, the perception of the teachers in the current study about the similarity
and relevance of TBLT to the national curriculum is justified. In this regard, English teachers in Indonesia
context should be able to implement TBLT in their classroom.
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From the above discussed benefits, some challenges claimed by the teachers in the study are also
worth discussing. Preparation time is one of many challenges that the teachers have during designing and
implementing a task-based lesson. This particular concern has also been reported in some relevant studies
(Douglas & Kim, 2014; Rubaiat, 2018; Widodo, 20006). For teachers that use Presentation-Practice-
Production (PPP) technique in designing their lessons, they are likely to find that designing a task-based
lesson might cost their time a lot. Carless (2009) argues that designing a lesson in TBLT is indeed more
complex than doing in PPP. As stated earlier, in doing TBLT, teachers should consider the features of a
task, the scaffolding aspect that does not allow explicit teaching and cognitive demands. Meanwhile, PPP
allows explicit form teaching that makes it easier for teachers to design a lesson. Moreover, learners’
production is comparably easier to be controlled in PPP than in TBLT as a result of providing explicit
teaching in the scaffolding process. Regardless the complexity of the TBLT over PPP, some studies have
provided evidence that TBLT outperforms PPP in terms of the effectiveness in the classroom context
(Sheen, 2006; Shintani, 2011). Therefore, although it is time-consuming for teachers to design a task-
based lesson, all the work will be paid off.

In addition to time preparation, the teachers’ doubt on the TBLTs focus on forms which is given
in the end of the task sequence has also been discussed in several literature. This placement of focus-on-
form activity raises the issue of both how the students get the scaffold learning and the students” awareness
of their mistakes (Douglas & Kim, 2014; Hismanoglu & Hismanoglu, 2011; Iveson, 2015; Tan, 2016).
This doubt and question are still associated with teachers’ use of PPP in their teaching. The explicit form
teaching in the presentation stage of PPP is intended to provide the scaffold and model for learners to
the next stages (practice and production). However, placing the explicit form teaching at the beginning
can increase students’ anxiety as this explicit teaching will direct learners” attention towards accuracy
(Skehan, 1996). As accuracy is highly associated with what is correct and incorrect, most learners,
particularly low-level ones, tend to hesitate or worry to produce the language. In other words, the scaffold
or model given in the PPP might risk students” willingness to use the language. Nevertheless, as PPP has
somehow shaped the belief of the teachers in the current study in how form should be given, it might take
some time for them to apply TBLT in their class and do some reflection which might change their belief
about teaching forms.

TBLT has also received concern about its effectiveness in preparing students for an exam from
the perspective of teachers in the current study. This particular concern has been reported as a common
issue in Asian context (Douglas & Kim, 2014; Sato, 2009). In most of Asian contexts, English teaching
is still driven by a formal exam. Therefore, some teachers feel that it is necessary to prepare their students
to be able to do English exam rather than to teach English for communication. Most of the exam is
associated with grammar and/or vocabulary tests. However, Ellis (2009) puts this particular thought as
one of the misconceptions about TBLT. TBLT can also be used to prepare students for exam. In practical,
teachers can design focused tasks in their lesson facilitate the learning of language items needed in the
exam. Although facilitating the learning of language items, focused tasks are still in the form of tasks with
all the features that meet the requirement as a task in TBLT Ellis (2009). However, again this particular
concern is understandable as traditionally teachers likely believe that explicit form teaching as in PPP is
the only and effective way to prepare students for an exam (Widodo, 2000).

Overall, the discussion and the benefits and challenges has given somehow a clear picture of
perceived effectiveness of TBLT training or coaching and its implementation. A one-time seminar,
conference or workshop to provide teachers with TBLT coaching does not seem to sufficient to a certain
expectation of real class implementation (Miiller-Hartmann & Schocker-von Ditfurth, 2011; Van den
Branden, 2006). Teacher’s belief about their previous practice might already bound tightly to them (Borg,
20006). Therefore, a follow up of TBLT training or coaching, like regular discussion about TBLT and
mentoring, is urgently needed to help teachers to put TBLT into the real practice.
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CONCLUSION

As the benefits and challenges of using TBLT in L2 classroom have been pointed out and
discussed, it can be concluded that the teachers can clearly see TBLT’s capability in providing better
learning opportunity although there are still concerns on how to do it. In this case, it can also be learned
that the teachers perceive TBLT as a good approach when they witness or experience the real practice of
TBLT in the classroom, but they see a lot of concerns when they have to design and develop one.
Therefore, there should be effort or further research to address the challenges or problems. No matter
how eftective TBLT can be, it depends on the teachers as they are the designer and developer of lesson
in the class.
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